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Chapter 1: The State We’re In: Washington 
How the First People of Washington Governed Themselves 
Teacher Guide 

General Overview 

Enduring Understanding 
People have lived on this land since time immemorial (for as long as can be remembered). Well before 
Washington was a state, tribes lived and thrived (and continue to thrive) on the land in communities 
worked together for their common good.  

Supporting Questions 
Students consider these questions - finding and using evidence to support the Enduring Understanding. 

• How does the land we live on tell the story of tribal sovereignty?

Learning Targets 
Students will be able to… 

• Explain how tribes work together (and have always worked together) to meet their needs.
• Analyze maps, informational, and narrative text to communicate understanding of tribal lands,

culture, and customs.

Tasks 
1. Launch
2. Focused Notes
3. Text-Dependent Questions
4. Focused Inquiry

Task 1: Launch
Hooking students into the content of the chapter. 

BEFORE you distribute the handout to students, hold a discussion about what they already know 
about indigenous people in general. You will probably need to define words and clear up any 
potential misunderstandings that students have. If this is the first time students have been exposed to 
the idea of tribal lands, you will need to support their learning as they explore this resource. Go to 
Native-Land.ca for more information on best practices for using this map and to learn more about 
how the map came to be created.  

Ensure students know and understand that tribes and tribal people are still alive and thriving within all 
areas of the map. Though some text students encounter is written in past tense, discussions of tribal 
people should be in present tense whenever possible. 

return to Table of Contents
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Distribute the handout to students. This activity works best in pairs, and with ONE laptop or 
Chromebook for each pair.  

• Guide students in answering the prompts on the handout individually and in partners.

• There is no “correct” answer. Encourage the students to explain their thinking with each other

Resource 
Student Handout: Launch 

Task 2: Focused Notes 
Activating student thinking about the content of the entire chapter. 

Distribute the Student handout: Focused Notes to students. 
• As students read, they will record their understanding, thinking, and questions about the

content using the handout. This can be done individually or collaboratively in pairs or small
groups.

Resource 
Student handout: Focused Notes 

Task 3: Text Dependent Questions 
Engaging students in a close reading activity about specific content in the chapter.  

Distribute the Student handout: Text Dependent Questions document to students. 

First Read 
Have the students read the section and answer the First read questions on the Text Dependent 
Questions document.  

Second Read 
Use the Second read questions below to facilitate a small or whole group discussion about the 
reading section. When they are done have them use the Text Dependent Questions handout to record 
their notes. 

Post read 
After students have done a first and second read of the page, use the following questions to facilitate 
a class discussion. Have students capture their notes on the student handout: 

• How do the images in the chapter support your answers in the text dependent questions you
just answered? What evidence of “working together” do you see?

• Review the phrase, “In the long march of history, “Washington” is a recent creation.” What
evidence do you have now that helps you understand this phrase? 
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Teacher note: You may want to use some or all the Second read or Post read questions. The purpose of 
the Text Dependent Question activity is to have students do multiple close reads of the text leading to 
discussion that engages all students. Therefore, you may need to add reading strategies that meet the 
needs of your students.  

Resource 
Student Handout: Text-Dependent Questions 

Task 4: Focused Inquiry
A focused inquiry is a one to two day lesson that will have students engaging in the C3 Framework’s 
Inquiry Arc. The link below includes both teacher and student documents.  

Compelling Question 
How does the land we live on tell the story of tribal sovereignty? 

Resource 
Focused Inquiry 

Attribution and License 

Attribution 
Teacher Guide for Chapter 1: The State We’re In Washington was developed by Leslie Heffernan, Central 
Valley School District. 

The downloadable digital version of The State We're In: Washington. Your guide to state, tribal and 
local government by Jill Severn for the League of Women Voters of Washington Education Fund is 
licensed under a Creative Commons Attribution-Noncommercial 4.0 International License.  
Print copies of The State We’re In: Washington, may be purchased from the League of Women Voters 
of Washington website. 

License 

Except where otherwise noted, Teacher Guides for The State We’re In Washington are copyright 
Washington Office of Superintendent of Public Instruction and available under a Creative Commons 
Attribution License. All logos and trademarks are property of their respective owners. Sections used 
under fair use doctrine (17 U.S.C. § 107) are marked. 

https://www.oercommons.org/courseware/lesson/80327
https://www.oercommons.org/courseware/lesson/80327
https://www.lwvwa.org/the-state-we-are-in
https://creativecommons.org/licenses/by-nc/4.0/
https://www.lwvwa.org/the-state-we-are-in
https://www.lwvwa.org/the-state-we-are-in
https://www.oercommons.org/courseware/lesson/79864
http://www.k12.wa.us/
https://creativecommons.org/licenses/by/4.0/
https://creativecommons.org/licenses/by/4.0/
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Chapter 1: The State We’re In: Washington 
How did the first people of Washington govern themselves? 

Student Launch 

Quick write BEFORE looking at the map: 
For each of the questions write down all your ideas. Be prepared to share with a partner or in a group. 

1. What does the word “land” mean to you? How many indigenous territories can you name? Do
you know where these territories are? Do you know the name of the Indigenous territory that
you live on?

Your notes: 

Notes from your partner(s): 

With a partner, open up the map: native-land.ca 

2. Go on Native-lands.ca and look at the territories. How many territories can you count? How
many languages?

Your notes: 

Notes from your partner(s): 

3. Find out which Indigenous lands you live on. What do you know about the territory
that you live on? What do you know about the culture? (ex. events, traditions, etc.)
Where is the closest Indian reservation?

Your notes: 

Notes from your partner(s): 

Except where otherwise noted, this work is available under a Creative Commons Attribution License 

https://creativecommons.org/licenses/by/4.0/
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DOCUMENT: Native Land Map 
From Native-Land.ca 

Direct link to source 

Attribution 

Temperano, Victor. “NativeLand.ca.” Native Land, Dec. 2018, native-land.ca/. 

Except where otherwise noted, this work is available under a Creative Commons Attribution License 

.

https://native-land.ca/
https://creativecommons.org/licenses/by/4.0/
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Chapter 1: The State We’re In: Washington 
How did the first people of Washington govern themselves? 

Student Handout: Focused Notes 

Section 1: How did the first people of Washington govern themselves? 
Note: The topics in this activity have quotes from the chapter. These quotes are the “big ideas” that are supported by examples and explanations in 
the text. Use these topics to help you gather information on the page numbers listed. 

Topic Summary of information 
(bullet points) 

Important or interesting quote Questions you have 

“The pattern of their lives 
was shaped by the 
natural world.” (page 11) 

“The way people 
governed themselves was 
similar.” (page 12-13)

“Traditions of 
Washington’s people 
weren’t lost.” (page 14-15) 

Except where otherwise noted, this work is available under a Creative Commons Attribution License 

https://creativecommons.org/licenses/by/4.0/
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Chapter 1: The State We’re In: Washington 
How did the first people of Washington govern themselves? 

Text-Dependent Questions 

Text Dependent Questions for this chapter 
Use the text on pages 12-15 

First read: After you do a first read of the text, answer the following questions. 

1. How did native peoples communicate “rules” within the tribe?

2. When a tribe or band needed to make a decision, what did they do?

3. Describe the ways in which leadership roles were unique in tribal groups.

4. Why did tribes lose their ability to self-govern?

5. What issues have modern tribal governments become involved in?

Notes from Second read group discussion Notes from Post read discussion 

Except where otherwise noted, this focused inquiry, copyright Office of Superintendent of Public Instruction, is available under a Creative Commons 
Attribution License. All logos and trademarks are property of their respective owners. Sections used under fair use doctrine (17 U.S.C. § 107) are marked 

https://creativecommons.org/licenses/by/4.0/
https://creativecommons.org/licenses/by/4.0/
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How does the land we live on tell a story of tribal sovereignty? 

Focused Inquiry 
In this focused inquiry, students will begin to understand the term, tribal sovereignty, and make connections to 
social, political, economic, and cultural forces that are important to tribes of the Pacific Northwest. The bedrock 
of this inquiry is the deep tribal connection to land.  

Standards 
• SSS1.6-8.1 Analyze positions and evidence supporting an issue or an event.
• C3.6-8.2 Analyze how international agreements have affected Washington State.
• G1.6-8.3 Analyze maps and charts from a specific time period to understand an issue or event.
• G3.6-8.2 Explain how learning about the geography of Washington state helps us understand global

issues such as diversity, sustainability, and trade.
Learning Goals 

1. Students will make observations, inferences and conclusions about legacy of tribes today.
2. Students will construct a claim, evidence, and reasoning that answers the compelling question.

Compelling Question 

How does the land we live on tell the story of tribal sovereignty? 

Staging the Question: 
• Step 1: In small groups, ask students to remember what they have learned about tribes and their

relationship to the land.  Revisit the Native-Land.ca map from the launch activity for this chapter.
• Step 2: Ask students: What do you think your closest tribal neighbors valued about the land we live on

today?
• Step 3: Have groups share out with the whole class and identify common understandings (or

misunderstandings).

Supporting Questions 
How do tribal people work together to achieve their goals? 

Formative Performance Task: 
• Use the Student Handout: Analysis Organizer to hold thinking about three sources.

Featured Source(s): 
• Antoine Minthorn: A Win Win Situation (link) | Confluence Project
• Johnny Jackson: “In the Beginning We Were All One” (link) | Confluence Project
• Virginia Beavert: Young People and Lifeways (link) | Confluence Project

https://www.confluenceproject.org/library-post/antone-minthorn-a-win-win-situation/
https://www.confluenceproject.org/library-post/johnny-jackson-in-the-beginning-we-were-all-one/
https://www.confluenceproject.org/library-post/virginia-beavert-young-people/
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Argument:  
After students analyze various sources to answer the supporting question and discuss their thinking with the 
class, they will write a brief response to the compelling question, How does the land we live on tell the story of 
tribal sovereignty?  Responses should include a claim, evidence, and reasoning and cite specific information 
from sources, including a connection to a key ideal. 

Taking Informed Action: 
Students can create a land acknowledgment statement that acknowledges the indigenous tribes that have lived 
on the land since time immemorial. The resource found at https://native-land.ca/territory-acknowledgement/ 
will be invaluable to you as you learn the importance and sensitivity required to create such 
acknowledgements. 

This activity, like all activities that involve indigenous people, should be taken with great care and 
consideration. Consider contacting your closest tribal neighbor to support your work in the land 
acknowledgement.  

Attribution and License 

This focused inquiry was developed by Leslie Heffernan, Central Valley School District. 

Except where otherwise noted, this focused inquiry, copyright Office of Superintendent of Public Instruction, is available 
under a Creative Commons Attribution License. All logos and trademarks are property of their respective owners. Sections 
used under fair use doctrine (17 U.S.C. § 107) are marked  

https://native-land.ca/territory-acknowledgement/
https://creativecommons.org/licenses/by/4.0/


Focused Inquiry for The State We’re In: Washington, Chapter 1: How did the first people of Washington govern 
themselves? 

Focused Inquiry for The State We’re In: Washington, Chapter 1 P a g e  | 10 

Appendix A: Analysis Organizer 

Important Vocabulary  
Tribal sovereignty: The rights of American Indians and Alaskan Natives to govern themselves. The US Constitution recognizes Indian 
tribes as distinct governments that have the same or similar powers as federal and state governments. 
Treaties: Formal agreements signed between tribes and the US government for the purpose of land acquisition and removal of 
Indians from traditional tribal lands. Treaties between tribes and the US government are considered international agreements. 

Source Who is speaking in 
this source, to what 
tribe do they belong, 
and what is their role 
in their tribe? 

What did you learn 
about tribal 
relationships to the 
United States 
government and/or 
treaties? 

What did you learn 
about the ways in 
which tribal people 
work together?  

What did you learn 
about their 
relationship with 
the land? 

Document A: 
Antoine 
Minthorn: A 
Win-Win 
Situation 

Document B: 
Johnny Jackson: 
“In the 
Beginning, We 
Were All One” 

Document C: 
Virginia Beavert: 
Young People 
and Lifeways  
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Appendix B 
DOCUMENT A: Antoine Minthorn: A Win-Win Situation 
From Confluence Project 

Direct link to website to view the video 

In this excerpt, Antone Minthorn (Umatilla) discusses the 
inherent rights Indigenous people have to their lands and 
the impact of treaties. 
Bio: Antone Minthorn has served for more than 
twenty years with the Confederated Tribes of the 
Umatilla Indian Reservation (CTUIR) in various 
roles, from chief planner to chair of the board of 
trustees. He is a founding board member of 
Confluence. 

Transcript: 

It’s taking care of the resources, it’s understanding the tribes and the tribe’s treaty rights and 
relationships with the United States government. That they’re there, that from way back that there 
were these treaties, promises made with these people coming in and their government. And fighting 
with the Native Americans and the war and people dying there and then having a treaty to stop it, to 
stop those wars, to stop those fightings. 

And to let the natives have the rights to their property, their lands. And that it’s written down that that’s 
the policy of the United States government regarding their relationship with Indian tribes. But they did 
it on paper okay but then they didn’t respect it. And that’s where the tribes then lost a lot of their right, 
their treaty rights and their fishing and land was lost. And some of them maybe went to other tribes or 
just stayed and lived without a reservation there. And I think there are still those yet coming back. 
There’s still a history. It is still alive, yet very much alive. In Umatilla, because it restored its treaty 
rights, sovereignty and self-governance could hire the people, could hire the attorneys, hire the 
archaeologists, anthropologists, planners to — that know how to solve problems and to walk the talk. 
And that’s what they’ve been doing. When they talked to the other side about a problem, whether it 
has to do its fishing or water or land, then they come to a compromise. A win-win situation. You 
respect my rights. I’ll respect your rights, since you’re here and you got it. But I need some of that to 
help — so I can live. And then you get to that win-win. And when you get to that win-win. you become 
one. Together. 

Attribution 

Confluence. “Antone Minthorn: A Win-Win Situation.” Confluence Project, 14 Aug. 2020, www.confluenceproject.org/library-
post/antone-minthorn-a-win-win-situation/. All rights reserved. Used with permission. 

https://www.confluenceproject.org/library-post/antone-minthorn-a-win-win-situation/
http://www.confluenceproject.org/library-post/antone-minthorn-a-win-win-situation/
http://www.confluenceproject.org/library-post/antone-minthorn-a-win-win-situation/
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DOCUMENT B: Johnny Jackson: “In the Beginning We Were All One” 
From Confluence Project 

Direct link to website to view the video 

Johnny Jackson talks about the chief system, place names, and the history of the 
river. 

Bio: Johnny Jackson is a respected elder and honorary 
Columbia River Chief representing the Cascades Band. He 
served in the army in the ‘50s and has been a fisherman for 
many years. Currently, he serves as a Yakama Commissioner 
for the Columbia River Inter-Tribal Fish Commission’s (CRITFC). 
Johnny Jackson is not only a strong advocate for fishing rights, 
but is outspoken in preserving cultural places and protecting 

places/resources from further development and deterioration. He lives near the confluence of the 
Columbia and White Salmon rivers in Underwood, WA. 

Transcript: 

Celilo was a great place, my grandfather was a Chief there, Tommy Thompson. After he passed on 
his son, my uncle Henry Thompson was the next Chief. He passed on, his oldest son would not follow 
because he didn’t want to be a Chief, he didn’t know how. My grandfather when he passed on, my 
uncle, my oldest, oldest one, he was in his place. But he never really wanted to follow it. He knew he 
was a Chief. When he passed on it came down to his younger brother, Wilbur (Slockish?) dad and 
now it’s down to Wilbur. I have the center seat of the Chief of the Cascades where my people, my 
dad, but that doesn’t mean I’m a Cascade and not a Klickitat or a Wishram or Wasco. 

That’s where the people get confused and they think well there’s this tribe here and there’s this tribe 
over here. In the beginning–the people used to say in the beginning we were all one. On both sides of 
the river. We didn’t have them names. When Lewis and Clark came down the river they gave them 
different names, ’cause they couldn’t pronounce the names the people had. So they gave them 
names. A lot of them names like Spearfish and whatnot, that’s White Man’s name, white man’s 
Underwood. It was a man’s name that lived–married my grandma, one of my grandmas. I had two 
grandmas that lived there in Underwood, in that village. His name was Underwood. That’s how they 
got that name. 

I used to have to stay with them grandmas when I was little because my grandfather did not want me 
down by the river, afraid I might fall in and lose me, so I had to stay with my grandmas. That’s how I 
learned about the place where I lived. There’s a lot of history about this river. There’s a lot of history 
about this area. 

Attribution 
Confluence. “Antone Minthorn: A Win-Win Situation.” Confluence Project, 14 Aug. 2020, www.confluenceproject.org/library-post/antone-
minthorn-a-win-win-situation/. 

https://www.confluenceproject.org/library-post/johnny-jackson-in-the-beginning-we-were-all-one/
http://www.confluenceproject.org/library-post/antone-minthorn-a-win-win-situation/
http://www.confluenceproject.org/library-post/antone-minthorn-a-win-win-situation/
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DOCUMENT C: Virginia Beavert: Young People and Lifeways 
From Confluence Project 

Direct link to website to view the video 

Bio: Virginia Beavert received her Doctorate in Linguistics from the 
University of Oregon and teaches her native language, Ichishkin. 
Virginia Beavert, a member of the Yakama Nation, is a highly 
respected teacher and fluent speaker of her language, Yakama 
Sahaptin (Ichishkíin S�ńwit)c. She was a key planner of the Yakama 
exhibit at the Smithsonian Institution’s National Museum of the 
American Indian, and has served on numerous committees and 
planning councils related to the documentation and preservation of 
Native languages. (http://pages.uoregon.edu/nwili/about/staff) She 
grew up learning Nez Perce, and also Klickitat, Umatilla and Yakama 

dialects of Sahaptin. A respected Yakama elder, she has made invaluable contributions to Confluence at the 
Sacajawea Park Story Circles project, and the Vancouver Land Bridge. 

Transcript: 

“What really makes me happy is that that are young people now are going back to the longhouse. 
They want to learn to dig–the ceremonial gathering, they want to learn how to obtain the food, how to 
identify it. Find location places. You have to know all of that. There are a few young people yet who 
have attended my classes, who are following the teaching that when you shoot the first deer during 
the ceremonial hunt and fish. You thank that, whatever you kill, while it’s dying yet. While it’s still alive 
yet, it’s dying. You talk to it and thank it for it’s life, to benefit you, to benefit its people. You talk to it 
and it’ll die. You show it that courtesy for giving up it’s life. Giving up for you, you know. That’s the 
way we look at a lot of things. So it’s giving it’s life up too. So that’s the way we look at things.” 

Confluence. “Antone Minthorn: A Win-Win Situation.” Confluence Project, 14 Aug. 2020, 
www.confluenceproject.org/library-post/antone-minthorn-a-win-win-situation/. 

Except where otherwise noted, this focused inquiry, copyright Office of Superintendent of Public Instruction, is available under a Creative Commons 
Attribution License. All logos and trademarks are property of their respective owners. Sections used under fair use doctrine (17 U.S.C. § 107) are marked 

https://www.confluenceproject.org/library-post/virginia-beavert-young-people/
https://www.confluenceproject.org/library-post/virginia-beavert-young-people/
http://www.confluenceproject.org/library-post/antone-minthorn-a-win-win-situation/
https://creativecommons.org/licenses/by/4.0/
https://creativecommons.org/licenses/by/4.0/
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Chapter 2 The State We’re In: Washington 
The Design of Today’s Democracy 
Teacher Guide 

General Overview 

Enduring Understanding 
Washington’s government is a system guided by laws, with democratic institutions that serve the 
people of the state balanced with the civic engagement of its citizens 

Supporting Questions 
Students consider these questions - finding and using evidence to support the Enduring Understanding. 

• How do the branches work together?
• How are the levels of government organized?
• How do political beliefs influence people?
• How does Washington’s democracy ensure that voting is fair to everyone?
• What role does the media play in a democracy?
• How have immigrant groups influenced our state?
• What is a citizen’s role in a democracy?

Learning Targets 
Students will be able to… 

• Explain how the three branches of state and federal government work to balance power.
• Compare how levels of government (federal, state, local, and tribal) interact and negotiate

differences.
• Explain how peoples’ political ideals influence their party affiliations.
• Explain barriers to fairness in voting and identify potential barriers.
• Explain how the media and reliable sources can be considered valuable to a democracy.
• Explain the social, political, economic, and cultural significance of immigrant groups and their

contributions in Washington State.
• Explain the various ways they can and should participate in government as citizens in a

democracy.

Tasks 
1. Launch
2. Focused Notes
3. Text-Dependent Questions
4. Focused Inquiry

return to Table of Contents
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Task 1: Launch
Hooking students into the content of the chapter. 

Distribute the Student handout: Launch to students. 

• Guide students in answering the prompts on the handout individually and in partners.

• There is no “correct” answer. Encourage the students to explain their thinking with each other

Resource 
Student Handout: Launch 

Task 2: Focused Notes 
Activating student thinking about the content of the entire chapter. 

Distribute the Student handout: Focused Notes to students. 
• As students read, they will record their understanding, thinking, and questions about the

content using the handout. This can be done individually or collaboratively in pairs or small
groups. Since this chapter is lengthy, you may consider jigsawing the sections.

Resource 
Student handout: Focused Notes 

Task 3: Text Dependent Questions 
Engaging students in a close reading activity about specific content in the chapter.  

Distribute the Student handout: Text Dependent Questions document to students. 

First Read 
Have the students read the section and answer the First read questions on the Text Dependent 
Questions document.  

Second Read 
Use the Second read questions below to facilitate a small or whole group discussion about the 
reading section. When they are done have them use the Text Dependent Questions handout to record 
their notes. 

• What does it mean to “exclude” a person or a group of people?
• Which immigrant groups were specifically excluded by the government?
• Which immigrant groups were specifically favored by the government?
• Reread the paragraph near the top of page 29 on national immigration policy. What is a

policy? Who makes policy?

https://drive.google.com/open?id=1MbU49C-dteka7ojGvBfRlL-B5GRA3AfOQbBITtzr1s8
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Post read 
After students have done a first and second read of the page, use the following questions to facilitate 
a class discussion. Have students capture their notes on the student handout: 

• Look at the images paired with each immigrant group. Choose one group and explain how the
image is connected to or helps you understand the text it is paired with.

• Think about the immigrant groups in your community. What do you know about them and
how do they contribute to the community? 

Teacher note: You may want to use some or all the Second read or Post read questions. The purpose of 
the Text Dependent Question activity is to have students do multiple close reads of the text leading to 
discussion that engages all students. Therefore, you may need to add reading strategies that meet the 
needs of your students.  

Resource 
Student Handout: Text-Dependent Questions 

Task 4: Focused Inquiry
A focused inquiry is a one to two day lesson that will have students engaging in the C3 Framework’s 
Inquiry Arc. The link below includes both teacher and student documents.  

Compelling Question 
How do people impact the economy?? 

Resource 
Focused Inquiry 

Attribution and License 
Attribution 
Teacher Guide for Chapter 2: The State We’re In Washington was developed by Leslie Heffernan, Central Valley 
School District. 

The downloadable digital version of The State We're In: Washington. Your guide to state, tribal and local 
government by Jill Severn for the League of Women Voters of Washington Education Fund is licensed under a 
Creative Commons Attribution-Noncommercial 4.0 International License.  
Print copies of The State We’re In: Washington, may be purchased from the League of Women Voters of 
Washington website. 

License 

Except where otherwise noted, Teacher Guides for The State We’re In Washington are copyright Washington 
Office of Superintendent of Public Instruction and available under a Creative Commons Attribution License. All 
logos and trademarks are property of their respective owners. Sections used under fair use doctrine (17 U.S.C. § 
107) are marked.
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Chapter 2 The State We’re In: Washington 
The Design of Today’s Democracy 

Student Launch 

1. Think: Who is in charge in a democracy?
With a partner, share your thinking. Brainstorm ideas and write down your thoughts below.

2. With your partner, read the following quotes with the question from #1 in mind. Choose one
quote that strikes you as particularly impactful or important. Circle the words that you think are
important and help you answer the question.

“To keep our democracy 
functioning, citizens must 
feel free to actively engage 
with government and stop 
seeing themselves as 
spectators in the 
grandstands. Let’s take 
steps to make the 
democratic process more 
vibrant here in Washington 
state.” 

Washington Supreme 
Court Chief Justice 

Mary Fairhurst

“A democracy thrives 
when its citizens vote, 
show up for jury duty, 
engage in public life, are 
aware of civic issues, listen 
to other viewpoints, and 
interact with lawmakers.” 

Margaret Fisher 
Civic Learning Initiative

 “It’s so important for our 
students to feel their role 
as the office of the citizen. 
How do we get them to 
feel it? To understand it? 
It’s a never-ending 
process.” 

Isidore Starr 
Civic Education Pioneer 

3. In the space below, explain why you think the quote you chose answers the question.

Except where otherwise noted, this work is available under a Creative Commons Attribution License.

https://creativecommons.org/licenses/by/4.0/
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Chapter 2 The State We’re In: Washington 
The Design of Today’s Democracy 

Student Handout: Focused Notes 

Section 1: The design of today’s democracy (pps. 16-17) 

Topic Summary of information 
(bullet points) 

Important or interesting quote Questions you have 

Basic Principles of 
Democracy 

Constitution

Section 2: Separation of powers (pgs. 17-20) 

Topic Summary of information 
(bullet points) 

Important or interesting quote Questions you have 

Different kinds of 
government  
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Topic Summary of information 
(bullet points) 

Important or interesting quote Questions you have 

Three Branches of 
Government

Separation of Powers 

Section 3: The rule of law (pg. 20) 

Topic Summary of information 
(bullet points) 

Important or interesting quote Questions you have 

“Government of laws 
rather than a government 
of men” 

Section 4: The importance of democratic institutions (pgs. 20-21) 

Topic Summary of information 
(bullet points) 

Important or interesting quote Questions you have 

Respect for institutions of 
government 
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Section 5: Majority rule, minority rights (pgs. 21-20) 

Topic Summary of information 
(bullet points) 

Important or interesting quote Questions you have 

Two ideas:  
majority rule and rule of 
law 

Section 6: Federalism (pg. 22) 

Topic Summary of information 
(bullet points) 

Important or interesting quote Questions you have 

Division of responsibility 

Section 7: Political parties (pgs. 22-26) 

Topic Summary of information 
(bullet points) 

Important or interesting quote Questions you have 

Two main parties 

Conflicts that stand in the 
way to fairness in voting 
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Section 8: The art of the possible (pgs. 26-27) 

Topic Summary of information 
(bullet points) 

Important or interesting quote Questions you have 

Compromises between 
people with differing 
opinions and points of 
view 

Section 9: The media (pg. 27) 

Topic Summary of information 
(bullet points) 

Important or interesting quote Questions you have 

“The fourth estate,” or 
fourth branch 

Section 10: Immigration (pgs. 28-33) 

Topic Summary of information 
(bullet points) 

Important or interesting quote Questions you have 

Who came when, and 
where did they come 
from? 
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Topic Summary of information 
(bullet points) 

Important or interesting quote Questions you have 

Immigrants 

Refugees 

Undocumented 
immigrants 

   

Amnesty 

Citizenship 

Government Services 

   

Section 11: The role of citizens: Elections (pg. 33) 

Topic Summary of information 
(bullet points) 

Important or interesting quote Questions you have 

Voting on elections and 
issues 
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Section 12: The role of citizens: Initiatives and referenda (pgs. 33-35) 

Topic Summary of information 
(bullet points) 

Important or interesting quote Questions you have 

Citizen control in 
government: Initiative 

Citizen control in 
government: Referenda 

Section 13: The role of citizens: Running for office (pgs. 35-36) 

Topic Summary of information 
(bullet points) 

Important or interesting quote Questions you have 

Offices 

Money 

Transparency 
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Section 14: Jury duty (pg. 36) 

Topic Summary of information 
(bullet points) 

Important or interesting quote Questions you have 

Who serves and why? 

Section 15: Advocacy (pgs. 37-39) 

Topic Summary of information 
(bullet points) 

Important or interesting quote Questions you have 

How do people make a 
difference? 

One person’s opinion 
makes a difference 

Too young to vote? Don’t 
let that stop you. 

 Except where otherwise noted, this work is available under a Creative Commons Attribution License.
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Chapter 2 The State We’re In: Washington 
The Design of Today’s Democracy 

Text-Dependent Questions 

Text Dependent Questions for Who came when, and where did they come from? 
Use the text on pages 28-29. 

First read: After you do a first read of the page, answer the following questions. 

1. Which groups/nationalities are represented in the text?

2. Why did travel/immigration to the northwest improve drastically in the late 1800’s?

3. What policies were enacted to prevent/encourage immigration?

4. What are a few ways that immigrants have contributed to the culture and/or development of the
northwest?

5. Which towns continue to celebrate their immigrant’s history?

Notes from Second read group discussion Notes from Post read discussion 

 Except where otherwise noted, this work is available under a Creative Commons Attribution License

https://creativecommons.org/licenses/by/4.0/
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How do people impact the economy? 

Focused Inquiry 
In this focused inquiry, students investigate the question: How do people impact the economy? Students 
engage in deep reading and analysis of text, including charts, an infographic, and an interactive map. Students 
will examine the economic impact that foreign born people have on Washington and communicate their 
understanding by developing an argument (short essay, infographic, poster, etc.) that includes selection, 
organization and analysis of relevant content. Students will connect their claim, reasons, and evidence to the 
ideals set forth in the Washington State Constitution. 

Standards 
• SSS1.6-8.1 Analyze positions and evidence supporting an issue or an event.
• SSS2.6-8.1 Create and use research questions to guide inquiry on an issue or event.
• SSS3.6-8.1 Engage in discussion, analyzing multiple viewpoints on public issues
• SSS4.6-8.1 Analyze multiple factors, make generalizations, and interpret sources to formulate a thesis

in a paper or presentation, while observing rules related to plagiarism and copyright.
• C4.6-8.2 Describe the relationship between the actions of people in Washington State and the ideals

outlined in the Washington State constitution.
• C4.6-8.3 Employ strategies for civic involvement that address a state or local issue.

Learning Goals 
1. Students will make observations, inferences and conclusions about demographic data regarding

immigrants in Washington.
2. Students will engage in small and large group discussions to share multiple viewpoints.
3. Use maps and data to understand a complex issue, develop a claim with reasons and evidence, and

communicate their understanding by recommending a course of action or taking informed action.

Compelling Question 

How do people impact the economy? 

Staging the Question: 
What immigrant groups are currently in Washington? 

• Ask students to come up with a list of immigrant groups they think/know are currently living in
Washington State.

• Show them the State Demographics data from the Migration Policy Institute:
[https://www.migrationpolicy.org/data/state-profiles/state/demographics/WA]
o Be sure to pay special attention to the definitions of “foreign born” and “US born” prior to reading.

• Ask students: We had some original thinking about which immigrant groups were living in Washington.
Was our original thinking about immigrant groups confirmed or did we revise our background
knowledge as a result of looking at the data?

https://www.migrationpolicy.org/data/state-profiles/state/demographics/WA
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Supporting Question 
Does economic data show that Washington state benefits from immigrants? 

Formative Performance Task: 
• Use the analysis organizer (Appendix A) to hold thinking about the sources in Appendix B.

o What does the data tell us about the impact of immigrants? Does the data suggest an economic
benefit to Washington State? Does the data support a key ideal set forth by the Washington
State Constitution?

o After students fill out the Analysis Organizer, have a class discussion to answer the supporting
question, “Does economic data show that Washington State benefits from immigrants?

• Students will use their understanding of the different sources to answer the supporting question “Does
economic data show that Washington State benefits from immigrants?”

Notes to teacher: 
• Page 28-29 of The State We’re In: Washington provides background information about immigration in

Washington state. Page 37 describes a bit about the key ideals. It is best to read these pages before the
inquiry to provide some foundational knowledge on immigration in Washington State. You may want to
review the ideals with more depth if this is a new concept to your students.

• You may need to do pre-teaching of some vocabulary that is specific to the information that your students
will see on these sources.

• The data on the sources provided is the most up to date as of the writing of this focused inquiry.

Featured Source(s): 
• Infographic: Immigrants in Washington | American Immigration Council, 2017

[https://www.americanimmigrationcouncil.org/research/immigrants-in-washington]
• Interactive Map: Take a Look: How Immigrants Drive the Economy in Washington | New American

Economy, 2017 [https://www.newamericaneconomy.org/locations/washington/]

Argument:  
After students analyze various sources to answer the supporting question and discuss their thinking with the 
class, they will write a brief response to the compelling question, How do people impact the economy? 
Responses should include a claim, evidence, and reasoning and cite specific information from sources, 
including a connection to a key ideal. 

Taking Informed Action: 
Engage students in a whole class discussion about the different strategies that they engaged in with each of 
the documents. Students can then create an illustrated graphic that answers the compelling question and 
informs their peers about how people impact the economy of Washington State in their specific region. 

Except where otherwise noted, this Focused Inquiry by Leslie Heffernan, Central Valley School District, is available under a Creative Commons 
Attribution License. All logos and trademarks are property of their respective owners. Sections used under fair use doctrine (17 U.S.C. § 107) 
are marked. 

https://docs.google.com/document/d/1SkB-J56T0H4pTCa1zq_2-Re0qReVtOgP0AFJ6PlDnAc/edit?usp=sharing
https://www.americanimmigrationcouncil.org/research/immigrants-in-washington
https://www.newamericaneconomy.org/locations/washington/
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Appendix A: Analysis Organizer 

Source What data does the source 
provide about the impact 
of immigrants in 
Washington State? 
Provide a few examples 
from the text. 

According to this source, 
does the data suggest an 
economic benefit to 
Washington State? Write a 
conclusion using 
information from the 
text/your notes to support 
your answer. 

Does the data shown in 
the source support the key 
ideals set forth in the 
Washington State 
Constitution?  If so, which 
ideal is supported? 

Document A:
Infographic: 
Immigrants in 
Washington 

Document B: 
Map: Take a Look: How 
Immigrants Drive the 
Economy in 
Washington 

Document C: 
Map: Take a Look: How 
Immigrants Drive the 
Economy in 
Washington  
(Your chosen region) 

Region: 
__________ 
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Appendix B 

DOCUMENT A: Immigrants in Washington 
From American Immigration Council 

Attribution 
What Immigration Means to Washington. Copyright American Immigration Council. All rights reserved. Image used pursuant to 
fair use. Download fact sheet and infographic on the AIC website: 
https://www.americanimmigrationcouncil.org/research/immigrants-in-washington 

https://www.americanimmigrationcouncil.org/research/immigrants-in-washington
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Document B: Immigrants and the Economy in Washington 
From New American Economy 

Visit the New American Economy website. [https://www.newamericaneconomy.org/locations/washington/] 

Reading recommendations: Scroll and skim through the categories after reading the Overview. Choose two or 
three to focus on for your reading. Read the short text and data that accompanies the categories you choose.  

The eleven other categories include: Demographics; Entrepreneurship; Taxes and Spending Power; Workforce; 
Science, Technology, Engineering, and Math; Healthcare, Housing, International Students; Voting Power; 
Undocumented Immigrants; and the DACA-Eligible Population. 

Screen preview from New American Economy website. 

Attribution 
Immigrants and the Economy in Washington. Copyright New American Economy. All rights reserved. Image used pursuant to 
fair use. Accessed from https://www.newamericaneconomy.org/locations/washington/. 

https://www.newamericaneconomy.org/locations/washington/
https://www.newamericaneconomy.org/locations/washington/
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Document C: Immigrants and the Economy in Washington – Your Region 
From New American Economy 

Visit the New American Economy website. [https://www.newamericaneconomy.org/locations/washington/] 

Reading recommendations: Click on the Select a Location dropdown arrow and click on Washington. The data 
for Washington is divided into 10 districts plus the Seattle Metro and Spokane Metro Areas. Choose the area in 
which you live. Skim through the categories after reading the Overview (the categories are the same as in 
Document B). Read the two or three categories you read for Document B so that you can compare data. 

Screen preview from New American Economy website. 

Attribution 
Immigrants and the Economy in Washington. Copyright New American Economy. All rights reserved. Image used pursuant to 
fair use. Accessed from https://www.newamericaneconomy.org/locations/washington/. 

Except where otherwise noted, this Focused Inquiry by Leslie Heffernan, Central Valley School District, is available under a 
Creative Commons Attribution License. All logos and trademarks are property of their respective owners. Sections used 
under fair use doctrine (17 U.S.C. § 107) are marked 
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Chapter 3 The State We’re In: Washington 
Creating Washington’s Government 
Teacher Guide 

General Overview 

Enduring Understanding 
Washington’s journey to statehood is a complex cultural, economical, political, environmental, and 
ecological story and its impact is still felt today. 

Supporting Questions 
Students consider these questions - finding and using evidence to support the Enduring Understanding. 

• How did pioneers impact our state?
• How are the Washington state constitution and the U.S. Constitution similar and different?
• What role did the railroad play in the formation of Washington as a state?
• Why were tidelands a debated issue in the journey to statehood?
• Why is education a “paramount duty” in our state?
• Why might our state have an Equal Rights Amendment?

Learning Targets 
Students will be able to… 

• Explain the impact pioneers had on native populations in our state.
• Compare the Washington State and U.S. Constitution to point out specific similarities and

differences
• Explain the economic, political, and environmental impacts of the railroad on our state.
• Explain the cultural, political, and economic reasons for the protection of tidelands.
• Explain the role of education in our state.
• Explain why our state has an Equal Rights Amendment and how that impacts our citizens.

Tasks 
1. Launch
2. Focused Notes
3. Text-Dependent Questions
4. Focused Inquiry

return to Table of Contents
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Task 1: Launch
Hooking students into the content of the chapter. 

Distribute the Student handout: Launch Chapter 3 to students. 
• Teachers may choose to project the pictures to make small details easier to see. .
• There is no “correct” answer. Encourage the students to explain their answer.
• If students cannot come to a consensus have the group explain why.
• For an extension activity, have students write a claim, evidence, reason paragraph about which

picture they think does not belong and why.

Resource 
Student Handout: Launch 

Task 2: Focused Notes 
Activating student thinking about the content of the entire chapter. 

Distribute the Student handout: Focused Notes to students. 
• As students read, they will record their understanding, thinking, and questions about the

content using the handout. This can be done individually or collaboratively in pairs or small
groups.

Resource 
Student handout: Focused Notes 

Task 3: Text Dependent Questions 
Engaging students in a close reading activity about specific content in the chapter.  

Distribute the Student handout: Text Dependent Questions (Chapter 3) document to students. 

First Read 
Have the students read the section and answer the First read questions on the Text Dependent 
Questions document.  

Second Read 
Use the Second read questions below to facilitate a small or whole group discussion about the 
reading section. When they are done have them use the Text Dependent Questions handout to record 
their notes. 

• How is a territory different than a state?
• What is the symbol that is used to depict mountains on the map?
• How are reservations shown on the map?
• Why do you think that the map maker included more than just Washington on the map?
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• Look up the names of the tribes in your region. Are they labeled on the map? Is there name
spelled the same?  What is the reason for your answers.

• Read the “Note” on the map. Why do you think this was included on the map?

Post read 
After students have done a first and second read of the page, use the following questions to facilitate 
a class discussion. Have students capture their notes on the student handout: 

• Why do you think that the map maker included notes about the abundance of trees but does
not include images or symbols of them on the map?

• Use the following link to map titled,  Indian reservations, allotments and ceded areas in
Washington, created in 1961. What do you notice about this map compared to the one in the
text? Why do you think the Native American reservations were placed where they were?

• Based on the information from the map, what kind of people were sought out to be in
Washington? Use evidence from the map and the notes to support your answer.

Teacher note: You may want to use some or all the Second read or Post read questions. The purpose of 
the Text Dependent Question activity is to have students do multiple close reads of the text leading to 
discussion that engages all students. Therefore, you may need to add reading strategies that meet the 
needs of your students.  

Resource 
Student Handout: Text-Dependent Questions 

Task 4: Focused Inquiry
A focused inquiry is a one to two day lesson that will have students engaging in the C3 Framework’s 
Inquiry Arc. The link below includes both teacher and student documents.  

Compelling Question 
How does bias shape our understanding of historical events? 

Resource 
Focused Inquiry 

https://www.sos.wa.gov/legacy/maps/maps_detail.aspx?m=127
https://www.sos.wa.gov/legacy/maps/maps_detail.aspx?m=127
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Attribution and License 
Attribution 
Teacher Guide for Chapter 3: The State We’re In Washington was developed by Callie Birklid, North 
Thurston School District 

The downloadable digital version of The State We're In: Washington. Your guide to state, tribal and 
local government by Jill Severn for the League of Women Voters of Washington Education Fund is 
licensed under a Creative Commons Attribution-Noncommercial 4.0 International License.  
Print copies of The State We’re In: Washington, may be purchased from the League of Women Voters 
of Washington website. 

License 

Except where otherwise noted, Teacher Guides for The State We’re In Washington are copyright 
Washington Office of Superintendent of Public Instruction and available under a Creative Commons 
Attribution License. All logos and trademarks are property of their respective owners. Sections used 
under fair use doctrine (17 U.S.C. § 107) are marked. 
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Chapter 3 The State We’re In: Washington: Creating Washington’s Government 

Student Launch 
Which of these does not belong: In small groups, work together to figure out each picture and why it might be important for the upcoming 
chapter. As a group decide which if the picture does not belong. Be ready to share your answer. 

A 

C 

B 

D 
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Chapter 3 The State We’re In: Washington 
Creating Washington’s Government 

Student Handout: Focused Notes 

Section 1: Creating Washington’s Government (pps. 41-45) 

Topic Summary of information 
(bullet points) 

Important or interesting quote Questions you have 

Treaties with Native 
Americans 

George Washington 
Bush

Section 2: Writing Washington’s Constitution (pgs. 45-46) 

Topic Summary of information 
(bullet points) 

Important or interesting quote Questions you have 

Similarities to the US 
Constitution 
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Topic Summary of information 
(bullet points) 

Important or interesting quote Questions you have 

Differences to the US 
Constitution 

   

Section 3: Big Debates (pgs. 46-49) 

Topic Summary of information 
(bullet points) 

Important or interesting quote Questions you have 

Railroads    

A Quick History of Voting 
Rights 

   

Public and Tideland   
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Section 4: Statehood (pgs. 51 

Topic Summary of information 
(bullet points) 

Important or interesting quote Questions you have 

Washington becomes a 
state 

Section 5: Amendments (pgs. 51-52) 

Topic Summary of information 
(bullet points) 

Important or interesting quote Questions you have 

Equal Rights Amendment 

Other interesting 
amendments 
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Section 13: The role of citizens: Running for office (pgs. 35-36) 

Topic Summary of information 
(bullet points) 

Important or interesting quote Questions you have 

Offices 

Money 

Transparency 

Section 14: Jury duty (pg. 36) 

Topic Summary of information 
(bullet points) 

Important or interesting quote Questions you have 

Who serves and why? 

Section 15: Advocacy (pgs. 37-39) 

Topic Summary of information 
(bullet points) 

Important or interesting quote Questions you have 

How do people make a 
difference? 
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Topic Summary of information 
(bullet points) 

Important or interesting quote Questions you have 

One person’s opinion 
makes a difference 

Too young to vote? Don’t 
let that stop you. 

 Except where otherwise noted, this work is available under a Creative Commons Attribution License.

https://creativecommons.org/licenses/by/4.0/


Student Handout: Text Dependent Questions 

Text-dependent questions for The State We’re In: Washington, Chapter 3 P a g e  | 11 

Chapter 3 The State We’re In: Washington 
Creating Washington’s Government 

Text-Dependent Questions 

Text Dependent Questions for From Tribal lands to territory to Washington state- the story in 
maps 
Use the text on pages 42-43. 

First read: After you do a first read of the page, answer the following questions. 

1. What is shown in the map?
2. When was the map created?
3. Why was this map created?
4. What are some the tribes depicted on the map?
5. How many reservations are depicted on the map?

Notes from Second read group discussion Notes from Post read discussion 

 Except where otherwise noted, this work is available under a Creative Commons Attribution License
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How does bias shape our understanding of a historical event? 

Focused Inquiry 
In this focused inquiry, students investigate the question How does bias shape our understanding of a 
historical event? Students engage in deep reading of primary and secondary sources, analyzing the different 
perspectives of the execution of Chief Leschi. After small and large group discussions, students will develop an 
argument answering the compelling question using evidence about the execution of Chief Leschi from the 
sources. 

Standards 
• SSS1.6-8.1 Analyze positions and evidence supporting an issue or an event.
• SSS2.6-8.2 Evaluate the breadth, reliability, and credibility of primary and secondary sources to

determine the need for new or additional information when researching an issue or event.
• SSS3.6-8.1 Engage in discussion, analyzing multiple viewpoints on public issues
• C2.6-8.2 Distinguish the structure, organization, powers, and limits of government at the local, state,

and tribal levels

Learning Goals 
1. Students will cite and use evidence from a source to support a claim.
2. Students will determine the perspective as well as the values and limitations of primary and secondary

sources.
3. Students will engage in small and large group discussions to share multiple viewpoints.
4. Students will create a written response to the compelling question How does bias shape our

understanding of a historical event?

Compelling Question 

How does bias shape our understanding of historical events? 

Staging the Question: 
• As a class, have the students brainstorm bias that they think that people have about middle school

students. Have them think of why people may have bias.
• The teacher may wish to share what are things about their life that may shape their bias (i.e. where they

grew up, where they went to school, how old they are. etc.)
• Have the students watch THE LAB: A portrait session with a twist (3:16). While the students watch them

have them take notes on how what the photographer was told about the man changed the way they
interacted with him and how the photo looked.

• When they are done, have the students discuss with a partner “how does bias shape our understanding
of historical events?” After their discussion have students write their thoughts on a scratch paper.

https://youtu.be/F-TyPfYMDK8
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Supporting Question 
What is the story of Chief Leschi’s execution? 

Formative Performance Task: 
• Use the Analysis Organizer (Appendix A) to hold thinking about the sources in Appendix B.

o Students will use their understanding of the different sources to answer the support question
“What is the story of Chief Leschi’s execution?”

Notes to teacher: 
• There may be a need to activate and build general background knowledge before having students engage

with the sources in Appendix B.
• Page 40 of Chapter 3 of The State We’re In: Washington has a page about Chief Leschi but it is best read

after engaging with this focused inquiry as it may rob students of the opportunity to think about the
compelling question without prejudice.

• The sources present views that may be hurtful and/or offensive so it is important to be able to address this
depending on the nature of the environment and culture of the classroom.

Featured Source(s): 
• "Execution of Leschi" Pioneer and Democrat, 2/26/1858, Page 2, Column 1
• “Leshi, Last Chief of the Nisqually” The Indian War section only
• “Historic Nisqually chief exonerated” Seattle Times 2004

Argument:  
After students analyze various sources to answer the supporting question and discuss their thinking with the 
class, they will write a brief response to the compelling question: How does bias shape our understanding of 
historical events? Responses should include a claim, evidence, and reasoning and cite specific information from 
sources. 

Taking Informed Action: 
Engage students in a whole class discussion about the different strategies that they engaged in with each of the 
documents to detect bias. Have the students create an anchor chart that has questions and reading strategies to 
help then look at sources with scepticism. Have students apply questions and strategies using a current news 
article.  

Except where otherwise noted, this Focused Inquiry by Callie Birklid, North Thurston School District, is available under a Creative 
Commons Attribution License. All logos and trademarks are property of their respective owners. Sections used under fair use 
doctrine (17 U.S.C. § 107) are marked.  

https://www.sos.wa.gov/legacy/images/newspapers/SL_dir_olympiapiondemo/pdf/SL_dir_olympiapiondemo_02261858.pdf#page=2
http://www.yelmhistoryproject.com/?p=687
http://www.yelmhistoryproject.com/?p=687
https://www.seattletimes.com/seattle-news/historic-nisqually-chief-exonerated/
https://creativecommons.org/licenses/by/4.0/
https://creativecommons.org/licenses/by/4.0/
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Appendix A: Analysis Organizer 

Source Summary of information What factors do you think 
influenced the author? 

What words or phrases 
does the author use that 
shows their bias? 

Document A:
Execution of Leschi 

Document B: 
“Leshi, Last Chief of 
the Nisqually: Cecelia 
Svinth Carpenter” 
(The Indian War 
section only) 

Document C: 
“Historic Nisqually 
chief exonerated” 

http://www.yelmhistoryproject.com/?p=687
http://www.yelmhistoryproject.com/?p=687
http://www.yelmhistoryproject.com/?p=687
http://www.yelmhistoryproject.com/?p=687
https://www.seattletimes.com/seattle-news/historic-nisqually-chief-exonerated/
https://www.seattletimes.com/seattle-news/historic-nisqually-chief-exonerated/
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Appendix B 

DOCUMENT A: "Execution of Leschi" 
From Pioneer and Democrat, 2/26/1858 (excerpt) 
Olympia based newspaper that was one of Washington’s first newspapers. 

Olympia, Washington Territory 
Friday, February 26, 1858 
J.W. Wiley and E. Furste, Editors. 

Execution of Leschi, 

In obedience of the law, the verdict of the jury, and sentence of court, Leschi, the noted Nisqually 
chief, and head leader of the hostile tribes, who had combined a few years since to extirpate (root out 
and destroy completely) the white population from the Territory, was hung in Pierce county, on Friday 
last, by the deputy Sheriff of this (Thurston) county, to whom the execution of the sentence of the 
court had been confided, all confidence as to the ability or will of the sheriff of the former count to do 
so, to whom had been entrusted its former execution, having been lost. 

As much interest has been [shown] by our readers and citizens in the fate of this unfortunate man, 
from the time of his capture to his final doom, we will briefly relate matters and things connected 
therewith- from personal observation of junior, who was present on the occasion. 

On the day preceding that of the execution, Mr. Wm. L. Mitchell, the deputy sheriff at Thurston county 
(the sheriff being absent,) proceeded with a posse of twelve men, ourselves among the number, to 
Steilcoom, in order that he might be in readiness at the early hour of the day appointed for the 
execution of his order. Arriving there, he found everything far more quiet have been expected after 
the occurrence which transpired there on 22nd January, the day [scheduled] for Leschi’s execution. 
There was no excitement. There did not seem to be the least interest, and everyone seemed to have 
come to the conclusion to let law and justice take its course... 

...From the guard-house he was conveyed on horseback to the place of execution, distant about a 
mile from the military post, surrounded in such a manner that escape would have been impossible, 
had he attempted such a thing. But of this we believe he had not the least desired. In fact, had escape 
been offered him, we doubt whether he would have availed  himself to it. To us it seemed as if he had 
grown tired of life, and preferred death to a continued incarceration. Arriving at the place of 
execution, we found the gallows erected in a low gulch in the prairie; here the unhappy man was 
assisted in dismounting and immediately led to the scaffold. At the foot of the latter, looking up at 
the rope which hung suspended, from its sliding noose, he hesitated for a moment, but instantly 
collected himself, he ascended with a firm step, as if he desired to show the white man how fearlessly 
an Indian can meet death. The prisoner is evincing no desire to speak or make any confesion, his arms 
were secure behind him, when perceiving his life was drawing to a close, he bowed himself to the 
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speculators, and for the space of some ten to fifteen minutes engaged in fervent prayer said (in the 
jargon of the country) that he “would soon meet his maker - that he had made his peace with God, 
and deserve to live no longer - that he bore malice to none, save one man,”... Having concluded, the 
rope was adjusted, the cap drawn over his eyes, and then 35 minutes past eleven o’clock the drop fell 
and Leschi, the brave in battle was launched into eternity, without having moved a muscle to indicate 
fear of his death (by hanging) so dreadful to an Indian. He made no disclosures whatever, and proved 
“a true as the needle to the pole” to his confederates. 

Attribution 
 “Execution of Leschi.” Newspapers- Moments in History , Washington State Library, 27 June 2019. Text transcribed from 
newspaper image and used pursuant to fair use. Download original newspaper article at: 
[www.sos.wa.gov/legacy/images/newspapers/sl_dir_olympiapiondemo/pdf/sl_dir_olympiapiondemo_02261858.pdf#page=2] 

https://www.sos.wa.gov/legacy/images/newspapers/sl_dir_olympiapiondemo/pdf/sl_dir_olympiapiondemo_02261858.pdf#page=2
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DOCUMENT B: “Leschi, Last Chief of the Nisquallies” 
By Cecelia Svinth Carpenter Nisqually Tribal Historian 

Read Leschi, Last Chief of the Nisqualies (“The Indian War” section only) 

Attribution 
Leschi, Last Chief of the Nisquallies. May 14, 2009. The First People • Euro-Americans Arrive (1800 - 1872) • Little War on the 
Prairie by Yelm History Project [http://www.yelmhistoryproject.com/?p=687]. 

http://www.yelmhistoryproject.com/?p=687


Focused Inquiry for The State We’re In: Washington, Chapter 3: Creating Washington’s Government 

Student Handout for The State We’re In: Washington, Chapter 3 Page | 18 

DOCUMENT C: Historic Nisqually chief exonerated 
By Florangela Davila, Seattle Times 

Read Historic Nisqually chief exonerated 

Attribution 
Historic Nisqually chief exonerated Copyright The Seattle Times. All rights reserved. [https://www.seattletimes.com/seattle-
news/historic-nisqually-chief-exonerated] 

https://www.seattletimes.com/seattle-news/historic-nisqually-chief-exonerated/
https://www.seattletimes.com/seattle-news/historic-nisqually-chief-exonerated/
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Chapter 4 The State We’re In Washington 
1900-2000: A Century of Change 
Teacher Guide 

General Overview 
Chapter 4: A Century of Change focuses on the significant amount of change the state of Washington 
experienced from 1900 to 2000. The tasks below may be implemented separately or together to guide 
students toward a deeper understanding of the content therein and to develop important social 
studies skills.

Enduring Understanding 
Washington changed a great deal in many different ways in the 20th Century (culturally, economically, 
politically, environmentally and ecologically). 

Supporting Questions 
Students consider these questions - finding and using evidence to support the Enduring Understanding. 

• How have labor unions impacted our state?
• How has technology impacted our state?
• What are the most significant changes that our state has encountered?
• Can Washington balance a healthy natural environment and a successful economy in our

state?
• How have human activities impacted our state over time?

Learning Targets 
Students will be able to… 

• explain how labor unions can impact our state (E4.6-8.3).
• explain how technology can impact our state (H1.6-8.5).
• compare various changes that have happened in our state over the last 100 years to determine

the significance (SSS4.6-8.1).
• use evidence to support how Washington can balance a healthy natural environment and a

successful economy (SSS4.6-8.1).
• determine how humans impact the environment of our state (G2.6-8.3).

Tasks 
1. Launch
2. Focused Notes
3. Text-Dependent Questions
4. Focused Inquiry

return to Table of Contents



Teacher Guide 

Teacher Guide for The State We’re In: Washington, Chapter 4 P a g e  | 2 

Task 1: Launch
Hooking students into the content of the chapter. 

Distribute the Student handout: Launch to students. 
• If students are struggling with question 1 you may want to prompt them to think of how they

have changed physically, emotionally, cognitively, etc.
• If students are struggling with question 2 you may want to prompt them to think of the

changes to their neighborhood, city, county, or state.
• For the brainstorm activity encourage all ideas
• At the end of the launch you could collect all ideas onto an anchor chart for each class

Resource 
Student Handout: Launch 

Task 2: Focused Notes 
Activating student thinking about the content of the entire chapter. 

Distribute the Student handout: Focused Notes to students. 
• As students read they will record their understanding, thinking, and questions about the

content using the handout. This can be done individually or collaboratively in pairs or small
groups.

Resource 
Student handout: Focused Notes 

Task 3: Text Dependent Questions 
Engaging students in a close reading activity about specific content in the chapter.  

Distribute the Student handout: Text Dependent Questions document to students. 

First Read 
Have the students read the section and answer the First read questions on the Text Dependent 
Questions document.  

Second Read 
Use the Second read questions below to facilitate a small or whole group discussion about the 
reading section. When they are done have them use the Text Dependent Questions handout to record 
their notes. 

● What does population mean?
● What does majority mean?
● Why do you think that the author chose to use a line graph on the first graph instead of a bar

graph like the second and third graphs on the page?

https://docs.google.com/document/d/1wg-KbxrXMWhlCiNzRl2JAweF7EXvuNCPuP_4Xst3xF0/edit?usp=sharing
https://docs.google.com/document/d/1wg-KbxrXMWhlCiNzRl2JAweF7EXvuNCPuP_4Xst3xF0/edit?usp=sharing
https://drive.google.com/open?id=1MbU49C-dteka7ojGvBfRlL-B5GRA3AfOQbBITtzr1s8
https://docs.google.com/document/d/1SM0tpgtD4kZgwIhzHB9W2kLo5lOulqN_zQg-AD3_N4s/edit?usp=sharing
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● Why did the creator of the two graphs on the bottom of the page choose to stop the vertical
axis at different percentages (70% and 12%)?

● Why did the creator of the graph on the top part of the page choose to use several different
colors on the people icons in the graph?

● Analyze the two graphs at the bottom of the page. Why do you think they were included on
this page?

Post read 
After students have done a first and second read of the page, use the following questions to facilitate 
a class discussion. Have students address: 

● Why do you think that the author included a paragraph of text at the top of the page?
● Use the following links to graphs below to answer the question: Is the growth of different racial

or ethnic groups in Washington similar to the growth projected for the whole nation? Why
might this be?

○ Hispanic population growth has leveled off since the Great Recession
○ Percentage distribution of population in the United States in 2015 and 2060, by race

and Hispanic origin
● Based on the information from the text and graphs on page 57, what racial or ethnic group is

likely to be the largest in Washington in 2025?

Teacher note: You may want to use some or all the Second read or Post read questions. The purpose of 
the Text Dependent Question activity is to have students do multiple close reads of the text leading to 
discussion that engages all students. Therefore, you may need to add reading strategies that meet the 
needs of your students.  
Resource 
Student Handout: Text-Dependent Questions 

Task 4: Focused Inquiry
A focused inquiry is a one to two day lesson that will have students engaging in the C3 Framework’s 
Inquiry Arc. The link below includes both teacher and student documents.  

Compelling Question 
Why were German-Americans and Italian-Americans not relocated and incarcerated like 
Japanese-Americans were? 
Resource 
Focused Inquiry 

https://www.pewresearch.org/wp-content/uploads/2017/08/FT_17.08.01_hispanicPopGrowth_annual.png
https://www.statista.com/statistics/270272/percentage-of-us-population-by-ethnicities/
https://www.statista.com/statistics/270272/percentage-of-us-population-by-ethnicities/
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Attribution and License 
Attribution 
Teacher Guide for Chapter 4: The State We’re In Washington was developed by Ryan Theodoriches, 
Evergreen Public Schools. 

The downloadable digital version of The State We're In: Washington. Your guide to state, tribal and 
local government by Jill Severn for the League of Women Voters of Washington Education Fund is 
licensed under a Creative Commons Attribution-Noncommercial 4.0 International License.  
Print copies of The State We’re In: Washington, may be purchased from the League of Women Voters 
of Washington website. 

License 

Except where otherwise noted, Teacher Guides for The State We’re In Washington are copyright 
Washington Office of Superintendent of Public Instruction and available under a Creative Commons 
Attribution License. All logos and trademarks are property of their respective owners. Sections used 
under fair use doctrine (17 U.S.C. § 107) are marked. 

https://www.oercommons.org/courseware/lesson/80327
https://www.oercommons.org/courseware/lesson/80327
https://www.lwvwa.org/the-state-we-are-in
https://creativecommons.org/licenses/by-nc/4.0/
https://www.lwvwa.org/the-state-we-are-in
https://www.lwvwa.org/the-state-we-are-in
https://www.oercommons.org/courseware/lesson/79864
http://www.k12.wa.us/
https://creativecommons.org/licenses/by/4.0/
https://creativecommons.org/licenses/by/4.0/
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Chapter 4 The State We’re In Washington 
1900-2000: A Century of Change 

Student Launch 

Quick write 
For each of the questions write down all your ideas. Be prepared to share with a partner or in a group. 

1. How have you changed in the past two years?

Notes from your partner(s) 

2. How has where you live changed in the past ten years?

Notes from your partner(s): 

Brainstorm list with partner(s) 
In groups write down all ideas. Be prepared to share out. 

How do you think the area you live in now has changed in the past 100 years? What are your informed 
guesses? 

How might it change in the next 100 years? What are your predictions? 

Except where otherwise noted, this work is available under a Creative Commons Attribution License.

https://creativecommons.org/licenses/by/4.0/
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1900-2000: A Century of Change 

Student Handout: Focused Notes 

Section 1: Economic Change (pps. 53-55) 

Topic Summary of information 
(bullet points) 

Important or interesting quote Questions you have 

The Census 

Life in Washington in 
1900

Life in Washington at the 
end of the 20th Century 

Who invented the 
weekend? 
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Section 2: Change in Washington’s natural resources (pgs. 55-60) 

Topic Summary of information 
(bullet points) 

Important or interesting quote Questions you have 

Dams 

Logging

The automobile 

Preserving and restoring 
the health of the natural 
world 

Saving wild salmon 

Who made your shoes? 
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Section 3: Change in relationships between tribal and state/local governments (pgs. 60-65) 

Topic Summary of information 
(bullet points) 

Important or interesting quote Questions you have 

The Dawes Act 

Japanese Internment

Indian Boarding Schools 

The Bureau of Indian 
Affairs 

Indian Reorganization Act 

Termination Policy and 
the Indian Self-
Determination Act 
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Section 3: Change in relationships between tribal and state/local governments (pgs. 60-65) 

Topic Summary of information 
(bullet points) 

Important or interesting quote Questions you have 

The Dawes Act 

Japanese Internment

Indian Boarding Schools 

The Bureau of Indian 
Affairs 

Indian Reorganization Act 

Termination Policy and 
the Indian Self-
Determination Act 
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Section 4: The changing challenges of government (pgs. 65-66) 

Topic Summary of information 
(bullet points) 

Important or interesting quote Questions you have 

How Washington 
changed in the 20th 
Century 

Science and Technology

Except where otherwise noted, this work is available under a Creative Commons Attribution License.

https://creativecommons.org/licenses/by/4.0/
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Chapter 4 The State We’re In Washington 
1900-2000: A Century of Change 

Text-Dependent Questions 

Text Dependent Questions for Washington’s Changing Population 
Students could do these questions independently but using these questions to facilitate discussion will turn 
the reading into a public construction of learning.  

First read: After you do a first read of the text and graphs on page 57, answer the following questions. 

1. What does the vertical dotted line on the line graph mean?

2. What does the line graph attempt to communicate?

3. Approximately how many people lived in Washington in 1990?

4. What do the two bar graphs at the bottom of the page show?

5. What percent of Washington’s population is Hispanic or Latino?

Notes from Second read group discussion Notes from Post read discussion 

Except where otherwise noted, this work is available under a Creative Commons Attribution License

https://creativecommons.org/licenses/by/4.0/
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Why were German-Americans and Italian-Americans not 
relocated and incarcerated like Japanese-Americans were? 

Focused Inquiry 
In this focused inquiry, students investigate the question Why were German-Americans and Italian-Americans 
not relocated and incarcerated like Japanese-Americans were during World War II? Students engage in the 
analysis of multiple sources to determine an answer to the question. Students will develop an argument that 
includes a claim, evidence, and reason that address the compelling question of this inquiry. 

Standards 
• SSS1.6-8.1 Analyze positions and evidence supporting an issue or an event.
• SSS1.6-8.2 Evaluate the logic of reasons for a position on an issue or event.
• SSS4.6-8.1 Analyze multiple factors, make generalizations, and interpret sources to formulate a thesis

in a paper or presentation, while observing rules related to plagiarism and copyright.
• C3.6-8.3 Identify that according to the United States Constitution, treaties are “the supreme law of the

land”; consequently, treaty rights supersede most state laws.
• C4.6-8.2 Describe the relationship between the actions of people in Washington State and the ideals

outlined in the Washington State constitution.

Learning Goals 
1. Students will be able to properly cite and use evidence from a source to support a claim.
2. Students will be able to explain a reason for the incarceration of Japanese-Americans during World War

II.
3. Students will develop a claim with evidence and reasoning to answer the compelling question.

Compelling Question 

Why were German-Americans and Italian-Americans not relocated and incarcerated like Japanese-
Americans were? 

Staging the Question: 
• Have students do a quick-write about a time they (or someone they know) was accused of something

they did not do but they had no way of proving it.
• Have students share how they felt being wrongly accused.
• Explain that something similar happened to Japanese-Americans during World War II.
• Watch the video Looking Like the Enemy to build background knowledge about the issue and history of

Japanese-American incarceration during World War II. During the video, students should look and listen
for reasons Japanese-Americans were targeted for removal from the west coast and imprisonment.

https://kcts9.pbslearningmedia.org/resource/injustice-at-home/injustice-at-home-the-japanese-american-experience-of-the-world-war-ii-era/
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Formative Performance Task: 
• Use the analysis organizer (Appendix A) to hold thinking about the four sources in the Appendix B.
• Answer the supporting question: “What is a common idea, tone and/or message evident in the four

sources?”

Notes to teacher: 

There may be a need to activate and build general background knowledge before having students engage with the 
sources in Appendix B.   

Page 61 of Chapter 4 of The State We’re In: Washington has a sidebar on Japanese internment but it is best read 
after engaging with this focused inquiry as it may rob students of the opportunity to think about the compelling 
question without prejudice. 

The images present views that may be hurtful and/or offensive so it is important to be able to address this depending 
on the nature of the environment and culture of the classroom.  

Featured Source(s): 
• Japs Keep Moving - This is a White Man's Neighborhood, photograph from 1920s California
• No Japs in Our Schools, meeting poster from 1906
• Warning Our Homes are in Danger Now!, propaganda poster from 1942
• Hold, campaign poster from 1920

Argument:  
Students analyze various visual sources to answer the question, Why were German-Americans and Italian-
Americans not relocated and incarcerated like Japanese-Americans were? Responses should include a claim, 
evidence, and reasoning and cite specific information from sources. 

Taking Informed Action: 
Students will write to a state legislator inquiring about efforts in the state to ensure the liberties of groups of 
people are not lost in times of crisis. Use article I of the Constitution of the State of Washington (pg. 5) to identify 
rights that were violated by Japanese-American incarceration. 

Except where otherwise noted, this work is available under a Creative Commons Attribution License. All logos and trademarks 
are property of their respective owners. Sections used under fair use doctrine (17 U.S.C. § 107) are marked. 

https://docs.google.com/document/d/1SkB-J56T0H4pTCa1zq_2-Re0qReVtOgP0AFJ6PlDnAc/edit?usp=sharing
http://leg.wa.gov/lawsandagencyrules/documents/12-2010-wastateconstitution.pdf
https://creativecommons.org/licenses/by/4.0/
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Appendix A: Analysis Organizer 

Source Primary Audience 
Who do you think is 
supposed to see this? 

Author 
Anything you can guess 
about the creator of the 
work presented? 

Idea, Tone, Message 
What do you think the work 
is trying to communicate? 

Document A:
Japs Keep Moving - 
This is a White Man's 
Neighborhood, 
Photograph of sign 
from 1920s 

Document B: 
No Japs in Our Schools 
Meeting poster from 
1906 

Document C: 
Warning Our Homes 
are in Danger Now! 
Propaganda poster 
from 1942 

Document D: 
Hold 
Campaign poster from 
1920 
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Appendix B 

DOCUMENT A: Japs Keep Moving - This is a White Man's Neighborhood 
From the National Japanese American Historical Society, circa 1920 

A member of the Hollywood Protective Association pointing to a sign in her neighborhood in southern California in the 1920s. 

Attribution 
Japs Keep Moving - This Is a White Man's Neighborhood. National Museum of American History, Smithsonian – A More Perfect 
Union: Japanese Americans and the U.S. Constitution, 29 May 2018, 
amhistory.si.edu/perfectunion/collection/image.asp?ID=411. Copyright National Japanese American Historical Society. Image 
used pursuant to fair use. 
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Document B: No Japs in Our Schools 
From the Bancroft Library, University of California, Berkeley, December 10, 1906 

An informational poster about an upcoming community meeting. 

Attribution 
No Japs in Our Schools. National Museum of American History, Smithsonian – A More Perfect Union: Japanese Americans and 
the U.S. Constitution, 29 May 2018, amhistory.si.edu/perfectunion/collection/image.asp?ID=412. Copyright Bancroft Library, 
University of California, Berkeley, Image used pursuant to fair use. 
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Document C: Warning Our Homes are in Danger Now! 
From the General Motors Corporation, 1942 

Attribution 
Warning! Our Homes Are in Danger Now! poster, General Motors Corporation, 1942, National Archives, Powers of Persuasion, 
http://www.archives.gov/exhibits/powers_of_persuasion/warning/images_html/our_homes_in_danger.html. Image used 
pursuant to fair use. 
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Document D: Hold 
From Little Tokyo, 100 Years in Pictures, 1920 

In 1919, approaching the end of his term as U.S. senator, James D. Phelan launched a new anti-Japanese campaign. He contended that the 
Japanese were a menace to America economically, socially and militarily. 

Attribution 
Anti-Japanese Campaign Poster, 1925. National Museum of American History, Smithsonian – A More Perfect Union: Japanese 
Americans and the U.S. Constitution, 29 May 2018, amhistory.si.edu/perfectunion/collection/image.asp?ID=741. From the 
book, Little Tokyo, 100 Years in Pictures by Ichiro Mike Murase. Image used pursuant to fair use. 
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Chapter 5: The State We’re In: Washington 

Governing Washington today 
Teacher Guide 

General Overview 

Enduring Understanding 
When governing Washington today there is a need for a complex understanding of the cultural, 
economical, political, environmental, and ecological needs of our state. 

Supporting Questions 
Students consider these questions - finding and using evidence to support the Enduring Understanding. 

• What are the roles of the three branches of government?
• How are laws made in Washington?
• How are the state budget and taxes decided?
• How does the state spend its money?
• What are the ways that people get elected in Washington?
• Why are there so many elected officials in Washington?

Learning Targets 
Students will be able to… 

• Explain what the roles are for each branch of government.
• Explain how laws are made in Washington.
• Discuss how the state budget and taxes are decided.
• Critique the different ways and reasons that Washington spends money.
• List the different strategies that people use to get elected.
• Analyze the need for Washington to have a variety of elected officials.

Tasks 
1. Launch
2. Focused Notes
3. Text-Dependent Questions
4. Focused Inquiry

return to Table of Contents
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Task 1: Launch 
Hooking students into the content of the chapter. 

Distribute the Student handout: Launch to students. 
• Teachers may need to define some words for students. Teachers may choose to have students 

circle the words that they know and underline the words that they need to have defined. 
Teachers could then have the class work together to come up with definitions.  

• Teachers should make adjustments to this activity based on student needs by reducing the 
number of words, sentences, allowing students to work in groups, etc.  

• Students should revisit this activity at the end of the chapter to see how accurate their 
predictions were. 

• Extension activity: have students share their predictions in small or large group discussions. As 
a class, students could come up with the best or most common prediction. Students could 
display their predictions for the duration of this chapter study.  

Resource 
Student Handout: Launch 

Task 2: Focused Notes 
Activating student thinking about the content of the entire chapter. 

Distribute the Student handout: Focused Notes to students. 
• As students read, they will record their understanding, thinking, and questions about the 

content using the handout. This can be done individually or collaboratively in pairs or small 
groups. Because of the size of this chapter the Focused Notes have been divided into three 
sections (The Legislator, The Executive Branch, and The Judiciary) 

Resource 
Student handout: Focused Notes (The Legislature)  
Student handout: Focused Notes (The Executive Branch) 
Student handout: Focused Notes (The Judiciary)  

Task 3: Text Dependent Questions 
Engaging students in a close reading activity about specific content in the chapter.  

Distribute the Student handout: Text Dependent Questions document to students. 

First Read 
Have the students read the section and answer the First read questions on the Text Dependent 
Questions document.  
  



Teacher Guide 

Teacher Guide for The State We’re In: Washington, Chapter 5 P a g e  | 3 

Second Read 
Use the Second read questions below to facilitate a small or whole group discussion about the 
reading section. When they are done have them use the Text Dependent Questions handout to record 
their notes. 

• What does the term “strings attached” mean? 
• What does the term “match” mean in this text? 
• Looking at the pie chart on the right, what do you think “community development” means? 
• Why does the state spend almost 20% of the budget on public schools? 
• Why did the author include the top text on page 75? How did it help your understanding of 

the pie charts on the bottom? 

Post read 
After students have done a first and second read of the page, use the following questions to facilitate 
a class discussion. Have students capture their notes on the student handout: 

• Look at the two pie charts, why do you think the author chose to include the categories that 
they did? 

• This book was published in 2018. Use the link A Citizen’s Guide to Washington State K-12 
Finance (PDF Page 19). What is different and similar about the two charts? Why do you think 
this is? 

Teacher note: You may want to use some or all the Second read or Post read questions. The purpose of 
the Text Dependent Question activity is to have students do multiple close reads of the text leading to 
discussion that engages all students. Therefore, you may need to add reading strategies that meet the 
needs of your students.  

Resource 
Student Handout: Text-Dependent Questions 

Task 4: Focused Inquiry 
A focused inquiry is a one to two day lesson that will have students engaging in the C3 Framework’s 
Inquiry Arc. The link below includes both teacher and student documents.  

Compelling Question 

Can you LIVE with restrictions?  

Resource 
Focused Inquiry  

http://leap.leg.wa.gov/leap/budget/2019CitizensGuidetoK-12Finance.pdf
http://leap.leg.wa.gov/leap/budget/2019CitizensGuidetoK-12Finance.pdf
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Attribution and License 
Attribution 

Teacher Guide for Chapter 5 - The State We’re In: Washington was developed by Callie Birklid, North 
Thurston Public Schools. 

The downloadable digital version of The State We're In: Washington. Your guide to state, tribal and 
local government by Jill Severn for the League of Women Voters of Washington Education Fund is 
licensed under a Creative Commons Attribution-Noncommercial 4.0 International License.  
Print copies of The State We’re In: Washington, may be purchased from the League of Women Voters 
of Washington website. 

License 

 
Except where otherwise noted, Teacher Guides for The State We’re In Washington are copyright 
Washington Office of Superintendent of Public Instruction and available under a Creative Commons 
Attribution License. All logos and trademarks are property of their respective owners. Sections used 
under fair use doctrine (17 U.S.C. § 107) are marked.

https://www.oercommons.org/courseware/lesson/80327
https://www.oercommons.org/courseware/lesson/80327
https://www.lwvwa.org/the-state-we-are-in
https://creativecommons.org/licenses/by-nc/4.0/
https://www.lwvwa.org/the-state-we-are-in
https://www.lwvwa.org/the-state-we-are-in
https://www.oercommons.org/courseware/lesson/79864
http://www.k12.wa.us/
https://creativecommons.org/licenses/by/4.0/
https://creativecommons.org/licenses/by/4.0/
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Chapter 5: The State We’re In: Washington 
Governing Washington Today  

Student Launch 
Key terms from the chapter: 

• Flexible 
• Constitution  
• Legislative Branch 
• Political parties  
• Laws 
• Elections 

• Committee 
• Majority  
• Taxes 
• Vote 
• Judicial Branch  
• Supreme Court 

• Biennium 
• Special session 
• Veto 
• Budget 
• Executive Branch 
• Governor 

Make Predictions: Review the key term from Chapter 5. Using the chapter title as a guide, 
write up to 5 sentences using the words above. Use 3 to 4 words in each of the sentences. Try 
not to use any word more than once, and do not include more than 6 words in any one 
sentence.  
 

1.  

2.  

3.  

4.   

5.   

 

Modifying predictions: After reading the chapter make changes to your sentences to make 
inaccurate ones more accurate.  
 

1.  

2. 

3. 

4. 

5.  

Except where otherwise noted, this Student Handout is available under a Creative Commons Attribution License.

https://creativecommons.org/licenses/by/4.0/
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Chapter 5: The State We’re In: Washington 
Governing Washington Today 

Student Handout: Focused Notes (The Legislature)  

Topic Summary of information 
(bullet points) 

Important or interesting quote Questions you have 

The Legislature  
(pgs. 67-68) 

   

Washington State’s 
Government 
(top of pgs. 68-69) 

   

Making a Law 
(pgs. 68-71)    

Kids as legislators, trial 
lawyers, and legislative 
staff  
(pg. 72) 
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Topic Summary of information 
(bullet points) 

Important or interesting quote Questions you have 

How a Bill 
(pg. 72) 

   

The Legislature’s Biggest 
Job: The state budget and 
taxes  
(pg. 73) 

   

The Role of Political 
Parties  
(pg. 73-76) 

   

When is a majority 
enough? 
(pg. 74) 

   

Legislative Staff 
(pg. 76-77)    
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Topic Summary of information 
(bullet points) 

Important or interesting quote Questions you have 

Teen Driving Restrictions 
Save Lives 
(pg. 76) 

   

The public’s right to know 
(pg. 77)    

The part-time legislature 
(pg. 77-78)    

How state legislators are 
elected 
(pg. 78-81) 

   

High standards for our 
students and schools 
(pg. 79) 

   

Except where otherwise noted, this Student Handout is available under a Creative Commons Attribution License 
  

https://creativecommons.org/licenses/by/4.0/
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Chapter 5: The State We’re In: Washington 
Governing Washington Today 

Student Handout: Focused Notes (The Executive Branch)  

Topic Summary of information 
(bullet points) 

Important or interesting quote Questions you have 

The Executive Branch 
(pgs. 81, 83)    

The Department of 
Licensing 
(right side of pg. 81) 

   

The other executive branch 
officials that we elect are: 
The Lieutenant Governor 
(pg. 83) 

   

The Secretary of State 
(pg. 83-84)    
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Topic Summary of information 
(bullet points) 

Important or interesting quote Questions you have 

The State Treasure 
(pg. 84)    

The State Auditor 
(pg. 84)    

The Attorney General 
(pg. 85)    

The Superintendent of 
Public Instruction 
(pg. 83-84) 

   

The Commissioner of 
Public Lands 
(pg. 85) 
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Topic Summary of information 
(bullet points) 

Important or interesting quote Questions you have 

The Insurance 
Commissioner 
(pg. 85) 

   

An Immigrant’s Story 
(pg. 84)    

Except where otherwise noted, this Student Handout is available under a Creative Commons Attribution License 
  

https://creativecommons.org/licenses/by/4.0/
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Chapter 5: The State We’re In: Washington 
Governing Washington Today 

Student Handout: Focused Notes (The Judiciary)  

Topic Summary of information 
(bullet points) 

Important or interesting quote Questions you have 

The Judiciary 
(pgs. 85-86)    

There are two kinds of 
court cases 
(pgs. 86-89) 

   

Charles Z. Smith Profile 
(left side of pg. 86)    

Profile of Takuji Yamashita 
(bottom of pg. 87)    

Except where otherwise noted, this Student Handout is available under a Creative Commons Attribution License 

https://creativecommons.org/licenses/by/4.0/


Student Handout: Text-Dependent Questions 

Student Handout for The State We’re In: Washington, Chapter 5 P a g e  | 13 

Chapter 5: The State We’re In: Washington 
Governing Washington Today 

Text-Dependent Questions 
Text Dependent Questions for “We pay taxes to the federal government, to state government, and 
to our local governments” 
Use the text on pages and charts on pages 75.  

First read: After you do a first read of the page, answer the following questions. 

1. What do the two charts show about taxation and spending? 
2. Where does most of the money the state collects come from? 
3. What three categories does the state spend the most money on?  
4. In the text of this page it states that “about 28% of our state budget is actually money from the 

taxes we pay to the federal government.” In the pie chart on the left what color represents that 
amount?

Notes from Second read group discussion 
 

Notes from Post read discussion 
 

 

Except where otherwise noted, this Student Handout is available under a Creative Commons Attribution License.

https://creativecommons.org/licenses/by/4.0/
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Can you LIVE with restrictions? 

Focused Inquiry 
In this focused inquiry, students investigate the question Can you LIVE with restrictions? Students engage in 
deep reading of informational text and analyzing graphs and charts. After small and large group discussions, 
students will develop an argument answering the compelling question using evidence about the impact of a 
restricted driver's license for youth drivers in Washington State. 

Standards 
• SSS1.6-8.1 Analyze positions and evidence supporting an issue or an event 
• SSS3.6-8.1 Engage in discussion, analyzing multiple viewpoints on public issues. 
• C4.6-8.3 Employ strategies for civic involvement that address a state or local issue 

Learning Goals 
1. Students will cite and use evidence from a source to support a claim. 
2. Students will engage in small and large group discussions to share multiple viewpoints.  
3. Students will create a written response to the compelling question Can you LIVE with restrictions?  

Compelling Question 

Can you LIVE with restrictions? 

Staging the Question:  
• Have the class brainstorm examples of restrictions that have been placed on the public. Teachers may 

want to prompt students with examples (for example, no swimming zones, limited number of items 
purchased, curfews, etc.).  This brain storm could be in a jot-thoughts activity where students are writing 
ideas on scraps of paper and putting them on their table or in a small group.  

• After a list is created, have students categorize each as being helpful or harmful to individuals. Have 
students explain their placement of each restriction.  

• Have students look at the Compelling question. As a class have them determine what the questions is 
asking. Use this class understanding going forward with the lesson.  

Note to teacher: 
• You may need to point out the double meaning of the question. The idea that the restrictions save lives 

and the willingness to give up personal freedoms. 

Supporting Question 

Does Washington State’s restricted driver’s license make a difference? 
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Formative Performance Task:  
• In small groups have students review each of the sources. As they go over them have them look for 

evidence that supports their claim/answer to the supporting question.  
• Students should take notes on the graphic organizer in Appendix A. In this graphic organizer students 

will look for evidence and explain how this evidence supports their answer. 
Note to teacher: 

• Teachers should use their discretion and meet the literacy needs of their students.  

Featured Source(s):  
• Document A: Washington Department of Licensing: Intermediate license laws for teen drivers 
• Document B: Washington State Traffic Safety Commission “Did you know?” 
• Document C: Washington State Traffic Safety Commission “Geographic Distribution: Young Drivers (age 

16-25) Involved in Traffic Accident during 2007-2016 
• Document D: Washington State Traffic Safety Commission Young (Age 16-25) Driver Involved Fatal 

Crashes by Crash Time, 2014-2016 

Argument:  
After students analyze various sources to answer the supporting question and discuss their thinking with the 
class, they will write a brief response to the compelling question: Can you LIVE with restrictions? Responses 
should include a claim, evidence, and reasoning and cite specific information from sources. 

After they complete their response, have students develop a campaign to prevent teen crash fatalities. They 
could do this by creating posters, PSAs, school wide assembly, etc. Have students use facts and statistics 
learned from the inquiry.  

Taking Informed Action: 
Students will share their campaign with their school, community, and/or state leaders.  

 
Except where otherwise noted, this Teacher Guide for The State We’re In Washington Chapter 5, copyright Office of 
Superintendent of Public Instruction, is available under a Creative Commons Attribution License. All logos and trademarks 
are property of their respective owners. Sections used under fair use doctrine (17 U.S.C. § 107) are marked 

http://www.k12.wa.us/
http://www.k12.wa.us/
https://creativecommons.org/licenses/by/4.0/
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Appendix A: Analysis Organizer 

Before you read the sources answer the following question:  
Does Washington State’s restricted driver’s license make a difference? 
 

Source List the teen driver restrictions from the information in Doc A 

Document A: 
Intermediate laws for teen drivers 

 

 

Source Evidence from this source that 
supports your answer 

How does this evidence 
support your answer? 

Document B: 
“Did you Know?” 

  

Document C: 
Graphic Distribution  

  

Document D: 
Drivers involved in Fatal Crashes 
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Appendix B 

DOCUMENT A: Intermediate license laws for teen drivers 
From Washington State Department of Licensing  
 

Intermediate license laws for teen drivers 

If you're under 18, you'll be issued an intermediate driver license and must follow these laws: 

• Driving with Passengers 
o First 6 months: No passengers under 20 years old, except for immediate family 

members (spouse, child, stepchild, or siblings, both by birth and marriage). 
o Next 6 months: No more than 3 passengers under 20 years old who aren't members 

of your immediate family. 

• Nighttime driving 
You can't drive between 1 a.m. and 5 a.m. unless you're with a licensed driver who's 25 
years or older. The only exceptions are driving for agricultural purposes and transporting 
farm products or supplies under the direction of a farmer as described in RCW 46.20.070. 

• No cell phones 
You can't use wireless devices while driving, even with a hands-free device. This includes 
talking on cell phones and sending or receiving text messages. You may only use a wireless 
device to report an emergency. 

Attribution 
Information from the Intermediate license laws for teen drivers – Washington State Department of Licensing | public 
domain  
Access website at: https://www.dol.wa.gov/driverslicense/teens.html) 
  

http://app.leg.wa.gov/RCW/default.aspx?cite=46.20.070
https://www.dol.wa.gov/driverslicense/teens.html
https://www.dol.wa.gov/
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DOCUMENT B: Washington State Traffic Commission “Did you Know?” 
From Washington State Traffic Commission: Young Drivers in Fatal Crashes 
 

Did you know? 

• Young drivers ages 16-25 represent about 13 percent of licensed drivers but about 30 
percent of all drivers in fatal crashes in Washington.   

• Young male drivers are more likely to be involved in fatal crashes than young female 
drivers.   

• In fatal crashes, young male drivers are more likely to be impaired, speeding or not 
wearing a seat belt than young female drivers.   

• In fatal crashes, young female drivers are more likely to be distracted than young male 
drivers.   

• The recent rise in fatal crashes that involve young drivers is mostly propelled by young 
male drivers ages 21-25.   

• Between 2014 and 2016, more fatal crashes involving young drivers occurred during 
evening and night hours than daytime.   

• Between 2007 and 2016, 63 percent of lane departures by young drivers were in single 
vehicle crashes with no other road user(s) involved.   

• Eighty-three percent of fatal crashes that involved young drivers between 2014 and 2016 
occurred on wet road surfaces.   

• Washington’s fatal crash data show that nearly half of fatal crashes involving teen drivers 
included one or more teen passengers in the same vehicle. 

Attribution 

Excerpt from Young Drivers in Fatal Crashes - Washington State Traffic Commission. Copyright © 2018 Washington Traffic 
Safety Commission. Used pursuant to fair use. 
Download original article at: http://wtsc.wa.gov/wp-content/uploads/dlm_uploads/2018/08/Young-Drivers.pdf  

http://wtsc.wa.gov/wp-content/uploads/dlm_uploads/2018/08/Young-Drivers.pdf
https://wtsc.wa.gov/
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DOCUMENT C: Geographic Distribution: Young Drivers Involved in Traffic Accidents 
From Washington State Traffic Commission: Young Drivers in Fatal Crashes 
 

 

Attribution 

Excerpt from Young Drivers in Fatal Crashes - Washington State Traffic Commission. Copyright © 2018 Washington Traffic 
Safety Commission. Used pursuant to fair use. 
Download original article at: http://wtsc.wa.gov/wp-content/uploads/dlm_uploads/2018/08/Young-Drivers.pdf  

http://wtsc.wa.gov/wp-content/uploads/dlm_uploads/2018/08/Young-Drivers.pdf
https://wtsc.wa.gov/
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DOCUMENT D: “Young (Age 16-25 Drivers Involved in Fatal Crashes by Crash Time, 2014-2016” 
From Washington State Traffic Commission: Young Drivers in Fatal Crashes 
 

 

Attribution 

Excerpt from Young Drivers in Fatal Crashes - Washington State Traffic Commission. Copyright © 2018 Washington Traffic 
Safety Commission. Used pursuant to fair use. 
Download original article at: http://wtsc.wa.gov/wp-content/uploads/dlm_uploads/2018/08/Young-Drivers.pdf 

http://wtsc.wa.gov/wp-content/uploads/dlm_uploads/2018/08/Young-Drivers.pdf
https://wtsc.wa.gov/
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Tribal Governments Today 

Teacher Guide 

General Overview 

Enduring Understanding 
There are key ideals established in state and tribal constitutions that determine the functioning of 
government. Washington state maintains important relationships among sovereign states 
(international and tribal) through both political and economic agreements. Tribes, as sovereign 
nations, have independent economies with different government regulations separate from the United 
States and Washington state. The economic impacts of tribes has been measured and positively 
impacts the economy of Washington in many ways.  

Supporting Questions 
Students consider these questions - finding and using evidence to support the Enduring Understanding. 

• How are tribal governments organized as sovereign nations to help their members?
• How do tribal governments engage in economic activity to benefit their members and citizens

of Washington State?

Learning Targets 
Students will be able to… 

• Define “sovereignty”  and explain why it matters to tribes and non-tribal citizens (C3)
• Explain how tribal governments are unique and compare/contrast with state government

(C2.6-8. 2)
• Describe the services tribes provide for their members (E3.6-8.2)
• Explain how the Centennial Accord and the Boldt Decision impacted the people of Washington

State (tribal and non-tribal) (C3.6-8.2)
• use evidence to support an argument that evaluates the ways in which tribes impact the

economy of Washington (SSS4.6-8.1, SSS1.6-8.1)

Tasks 
1. Launch
2. Focused Notes
3. Text-Dependent Questions
4. Focused Inquiry

return to Table of Contents
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Task 1: Launch 
Hooking students into the content of the chapter. 

Distribute the Student handout: Launch to students. 
Guide students in the launch activity. A possible description to guide students is articulated below. 
Encourage the students to explain their thinking with each other as they participate in the activity. 

Display (digitally, if possible) the Washington Tribes Map from Washingtontribes.org (pdf version is 
available on their site). 
 

• Step 1: Ask students, “What do you notice about this map?” Students should know that each 
orange portion is the location of a federally recognized tribe in Washington State. Ask, “Which 
tribe is our closest neighbor?” Give students a moment to look at the map and direct them to 
click on the red pin.  

• Step 2: Model: Ask students to find out some basic information of their closest tribal neighbor. 
For example, students might find out how many members are enrolled in the tribe, or how 
much land the tribe’s reservation has. Students might also find out some information about 
the economic activity of the tribe. A sample guided note taker is included below, but may need 
to be modified to meet the needs of your students or the information located on the website.  

• Step 3: Now ask students to find out information about a tribe that is located in another 
region of the state, following the same procedure from Step 2.  

• Step 4: Direct students to write down two or three questions they might have about the tribes 
they previewed. Possible extension: ask students to click on the tribal websites for deeper 
exploration about the tribes. 

Resource 
Student Handout: Launch 

Task 2: Focused Notes 
Activating thinking about the content of the chapter 

Distribute the Student handout: Focused Notes to students. 
• As students read, they will record their understanding, thinking, and questions about the 

content using the handout. This can be done individually or collaboratively in pairs or small 
groups. 

Resource 
Student handout: Focused Notes 

  

https://www.washingtontribes.org/tribes-map
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Task 3: Text Dependent Questions 
Engaging students in a close reading activity about specific content in the chapter. 

Distribute the Student handout: Text Dependent Questions document to students. 

First Read 
Have the students read the section and answer the First read questions on the Text Dependent 
Questions document.  

Second Read 
Use the Second read questions below to facilitate a small or whole group discussion about the 
reading section. When they are done have them use the Text Dependent Questions handout to record 
their notes. 

• What was the process of the crafting of the Centennial Accord demonstrate about the pace at 
which important decisions are sometimes made between governments?  

• In what ways has the Centennial Accord inspired others to do similar work? 

Post read 
After students have done a first and second read of the page, use the following questions to facilitate 
a class discussion. Have students capture their notes on the student handout: 

• How was the Centennial Accord a turning point for government to government relations? 
• What do the agreements detailed in this chapter tell you about tribal and non-tribal 

relationships? 
Teacher note: You may want to use some or all the Second read or Post read questions. The purpose of 
the Text Dependent Question activity is to have students do multiple close reads of the text leading to 
discussion that engages all students. Therefore, you may need to add reading strategies that meet the 
needs of your students.  

Resource 
Student Handout: Text-Dependent Questions 

Task 4: Focused Inquiry 

A focused inquiry is a one to two day lesson that will have students engaging in the C3 Framework’s Inquiry 
Arc. The link below includes both teacher and student documents.  

Compelling Question 

How does tribal activity benefit Washington State economically? 

Resource 
Focused Inquiry 



Teacher Guide 

Teacher Guide for The State We’re In: Washington, Chapter 6 P a g e  | 4 

Attribution and License 
Attribution 

This Teacher’s Guide for Chapter 6: The State We’re In Washington was developed by Leslie Heffernan, 
Central Valley School District. 

The downloadable digital version of The State We're In: Washington. Your guide to state, tribal and 
local government by Jill Severn for the League of Women Voters of Washington Education Fund is 
licensed under a Creative Commons Attribution-Noncommercial 4.0 International License.  
Print copies of The State We’re In: Washington, may be purchased from the League of Women Voters 
of Washington website. 

License 

 
Except where otherwise noted, Teacher Guides for The State We’re In Washington are copyright 
Washington Office of Superintendent of Public Instruction and available under a Creative Commons 
Attribution License. All logos and trademarks are property of their respective owners. Sections used 
under fair use doctrine (17 U.S.C. § 107) are marked 

 

https://www.oercommons.org/courseware/lesson/80327
https://www.oercommons.org/courseware/lesson/80327
https://www.lwvwa.org/the-state-we-are-in
https://creativecommons.org/licenses/by-nc/4.0/
https://www.lwvwa.org/the-state-we-are-in
https://www.lwvwa.org/the-state-we-are-in
https://www.oercommons.org/courseware/lesson/79864
http://www.k12.wa.us/
https://creativecommons.org/licenses/by/4.0/
https://creativecommons.org/licenses/by/4.0/


Student Handout: Launch 

Student Handout for The State We’re In: Washington, Chapter 6 P a g e  | 5 

Chapter 6: The State We’re In: Washington 

Tribal Governments Today 

Student Launch 
Short burst research of Washington Tribes 

View the Washington Tribes Map from Washingtontribes.org. If 
map is not available for online viewing, your instructor will 
provide you with a printed copy. 

My Closest Tribal Neighbor 

Task Research 

Tribe Location (describe the 
location: what city/town is nearest? 
Major rivers, bodies of water, or 
mountains? Other states?  

 

Read the small reading passage 
about the tribe you selected. What 
are two things you learned from 
this short passage?  

 

Another Tribe in Washington State 

Task Research 

Tribe Location (describe the 
location: what city/town is nearest? 
Major rivers, bodies of water, or 
mountains? Other states?  

 

Read the small reading passage 
about the tribe you selected. What 
are two things you learned from 
this short passage?  

 

Except where otherwise noted, this Student Handout is available under a Creative Commons 
Attribution License. 

Map of federally recognized tribes in Washington 
State courtesy of Washington Tribes. 

https://www.washingtontribes.org/tribes-map
https://creativecommons.org/licenses/by/4.0/
https://creativecommons.org/licenses/by/4.0/
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Chapter 6: The State We’re In: Washington 
Tribal Governments Today 

Student Handout: Focused Notes 

Tribal Governments Today  (pps. 90-99) 

Topic Summary of information 
(bullet points) 

Important or interesting quote Questions you have 

Sovereignty (p. 90)    

Services tribes provide to 
their members (p. 91) 

   

Tribal governments and 
state governments: 
similarities and 
differences (p. 92) 
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Topic Summary of information 
(bullet points) 

Important or interesting quote Questions you have 

Tribal casinos (p. 92, 95, 
& 97) 

   

Tribal councils (p. 98)    

Other tribal resources 
provided to members (p. 
98-99 

   

 

 
Except where otherwise noted, this Student Handout is available under a Creative Commons Attribution License.

https://creativecommons.org/licenses/by/4.0/
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Chapter 6: The State We’re In: Washington 
Tribal Governments Today 

Text-Dependent Questions 
Text Dependent Questions for “Centennial Accord”. Use the text on page 93. 

First read: After you do a first read of the page, answer the following questions. 

1. What are some possible reasons that tribes and the state did not get along for years after the Boldt 
decision?  

2. What was the goal of the 1988 meeting between tribal leaders and Bob Turner, and what was the 
outcome? (Talk about how to improve relations between tribal and state governments; The Centennial 
Accord) 

3. What did the Accord call for to ensure it had lasting meaning? (There would be annual meetings held 
between state and tribal leaders; the Office of Indian Affairs was created) 

4. What is the purpose of the Office of Indian Affairs? (To educate state employees about history, culture, 
and legal status of tribes, and acts as a liaison between tribes and the state) 

Notes from Second Read discussion 
 

Notes from Post read discussion 

 

Except where otherwise noted, this Student Handout is available under a Creative Commons Attribution License. 

https://creativecommons.org/licenses/by/4.0/


Focused Inquiry for The State We’re In: Washington, Chapter 6 Tribal Governments Today 
 

Focused Inquiry for The State We’re In: Washington, Chapter 6 P a g e  | 9 

How does tribal activity benefit Washington State economically? 

Focused Inquiry 

Compelling Question 

How does tribal activity benefit Washington State economically? 

Focused Inquiry 
In this focused inquiry, students investigate the question: How does tribal activity benefit Washington 
economically? Students engage in the analysis of multiple sources to determine an answer to the question. 
Students will develop an argument that includes a claim, evidence, and reason that address the compelling 
question of this inquiry. 

Standards 
• SSS1.6-8.1 Analyze positions and evidence supporting an issue or an event 
• SSS3.6-8.1 Engage in discussion, analyzing multiple viewpoints on public issues. 
• SSS4.6-8.1 Analyze multiple factors, make generalizations, and interpret sources to formulate a thesis in 

a paper or presentation, while observing rules related to plagiarism and copyright. 
• C3.6-8.2 Analyze how international agreements have affected Washington state.  
• E1.6-8.2 Evaluate alternative approaches or solutions to current economic issues of Washington state in 

terms of costs and benefits for different groups. 

Learning Goals 
• Students will actively engage in sources and read to gain knowledge and draw conclusions about how 

tribal economic endeavors impact the economy of Washington State. 
• Students will actively engage in small and large group discussion to deepen knowledge about tribal 

economic activity in Washington State. 
• Students will develop a claim with evidence and reasoning to answer the compelling question. 

 

Staging the Question:  
• In small groups, have students brainstorm all of the “moving parts” of an economy. Students may come 

up with examples of businesses, jobs, workers, education, councils, environmental projects,  
transportation, etc.  

• Have students sort their words/items to come up with categories.  
• Finally, view the list and circle any that they think sovereign tribes also have. Thinking of tribes 

specifically, what would students add to the list? Students may add gaming casinos, pow wow 
celebrations, etc. 
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Supporting Questions 
● How do Washingtonians directly benefit economically from Washington tribes? 
● What specific efforts are tribes making to benefit all people in Washington State? 

Formative Performance Task:  
• Use the Student Handout: Analysis Organizer to hold thinking about four sources. 
• Answer the supporting questions: 

o How do people directly benefit economically from Washington tribes? 
o What specific efforts are tribes making to benefit all people in Washington State? 

Notes to teacher:  
• It is recommended that students read Chapter 6 of The State We’re In: Washington to build background 

knowledge about tribal economic activity and efforts. 
• Please meet the needs of your students and feel free to modify any parts of this lesson or inquiry.  

Featured Source(s):  
● Source A: Economic Impact of Indian Country Tourism | WashingtonTribes.org 

[https://www.aianta.org/economic-impact/] 

● Source B-D: The Economic & Community Benefits of Tribes in Washington | WashingtonTribes.org 
[https://www.washingtontribes.org/sites/default/files/WIGA%20EconImpact2019.pdf] 

Argument 
After students analyze various sources to answer the supporting question and discuss their thinking with the 
class, they will write a brief response to the compelling question, How does tribal activity benefit Washington 
economically? Responses should include a claim, evidence, and reasoning and cite specific information from 
sources, including a connection to a key ideal. 

Taking Informed Action 
Students will create a public service announcement advertising the benefits and impacts of tribal economic 
activities and share it with people in their school and community.  

Attribution and License 
This focused inquiry was developed by Leslie Heffernan, Central Valley School District  

Except where otherwise noted, this focused inquiry, copyright Office of Superintendent of Public Instruction, is 
available under a Creative Commons Attribution License. All logos and trademarks are property of their 
respective owners. Sections used under fair use doctrine (17 U.S.C. § 107) are marked  

  

https://www.aianta.org/economic-impact/
https://www.washingtontribes.org/sites/default/files/WIGA%20EconImpact2019.pdf
https://creativecommons.org/licenses/by/4.0/


Focused Inquiry for The State We’re In: Washington, Chapter 6 Tribal Governments Today 
 

Focused Inquiry for The State We’re In: Washington, Chapter 6 P a g e  | 11 

Appendix A: Analysis Organizer 

Keep these questions in mind as you read the sources: 
• How do people directly benefit economically from Washington tribes? 
• What specific efforts are tribes making to benefit all people in Washington State? 

 
Source  
Document A: 
Washington Tribes 

What are three to five facts that are new learning for you and that surprised you the 
most?  

What are two or three questions that you have after reading these facts? 

Document B: 
Top 15 Employers in 
Washington 

Which of these employers have you heard of? 

Which of these employers have you participated in? 

 

Source How do people directly benefit 
economically from Washington tribes? 

What specific efforts are tribes making 
to benefit all people in Washington 
State? 

Document C: 
The Economic & 
Community Benefits of 
Tribes in Washington, 
2019, Findings in Brief 

  

https://www.washingtontribes.org/sites/default/files/WIGA%20EconImpact2019.pdf
https://www.washingtontribes.org/sites/default/files/WIGA%20EconImpact2019.pdf
https://www.washingtontribes.org/sites/default/files/WIGA%20EconImpact2019.pdf
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Source How do people directly benefit 
economically from Washington tribes? 

What specific efforts are tribes making 
to benefit all people in Washington 
State? 

Document D: 
Tribes Produce Net 
Economic Benefits 

  

  



Focused Inquiry for The State We’re In: Washington, Chapter 6 Tribal Governments Today 
 

Focused Inquiry for The State We’re In: Washington, Chapter 6 P a g e  | 13 

Appendix B: Analysis Organizer 

DOCUMENT A: Washington Tribes 
From WashingtonTribes.org 
 

Washington Tribes 
● 30,715 jobs–In 2017, Washington tribes recorded more employees than Safeway & Albertsons (8th) and 

Walmart (9th). 

● 55,661 (at least) direct and indirect jobs in Washington are traceable to the economic activity of tribal 

governments 

● $1.5 billion in employee compensation. 

● $374 million in new infrastructure: In 2017, tribal governments invested more than $374 million in 

construction of hotels, community centers, travel plazas, roads, clinics and more. 

● 30% growth in income. Average Indian income on Washington’s reservations grew by 30 percent from 1990 

to 2017. 

● $5.6 billion in direct, indirect,and induced economic benefits. Recurring tribal economic activity yielded 

more than $5.3 billion in gross state product, which produced an estimated $722 million in state and local 

government revenue. 

● $5.7 billion in gross state product. 

 

Attribution 
Data from The Economic & Community Benefits of Tribes in Washington by Jonathan Taylor for the Washington Indian Gaming 
Association | CC BY 
 
  

https://www.washingtontribes.org/sites/default/files/WIGA%20EconImpact2019.pdf
http://creativecommons.org/licenses/by/4.0/%20o
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DOCUMENT B: Top 15 Employers in Washington 
The Economic & Community Benefits of Tribes in Washington 
 
 

Top 15 Employers in Washington 
 in-state employees, 2018  

 
1. 65,829 Boeing  
2. 54,000   Joint Base Lewis-McChord  
3. 50,000  Amazon.com 
4.  46,293   Microsoft  
5. 45,945   Navy Region Northwest  
6. 44,955   University of Washington Seattle  
7. 43,067   Providence St. Joseph Health  

30,715 Washington Tribes*  
8. 21,541    Safeway & Albertsons  
9. 19,957   Walmart  
10. 17,601    Costco Wholesale  
11. 16,302   MultiCare Health System  
12. 15,539   Fred Meyer Stores  
13. 15,449  King County Government  
14. 13,954  Starbucks  
15. 13,317  Swedish Medical Center First Hill/Ballard 

 
*Survey data and additional public information, 2017. [6,7,8]  

 
 
 
 

Attribution 
Table from The Economic & Community Benefits of Tribes in Washington by Jonathan Taylor for the Washington Indian 
Gaming Association | CC BY 

https://www.washingtontribes.org/sites/default/files/WIGA%20EconImpact2019.pdf
http://creativecommons.org/licenses/by/4.0/%20o
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DOCUMENT C: Findings in Brief 
The Economic & Community Benefits of Tribes in Washington 
 
Open Findings in Brief.pdf 

 

Attribution 
Findings from The Economic & Community Benefits of Tribes 
in Washington by Jonathan Taylor for the Washington Indian 
Gaming Association | CC BY 

 

DOCUMENT D: Tribes Produce Net Economic Benefits 
The Economic & Community Benefits of Tribes in Washington 
 
Open Tribes Produce Benefits.pdf 

 

Attribution 
Findings from The Economic & Community Benefits of Tribes 
in Washington by Jonathan Taylor for the Washington Indian 
Gaming Association | CC BY 

 

https://www.washingtontribes.org/sites/default/files/WIGA%20EconImpact2019.pdf
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http://creativecommons.org/licenses/by/4.0/%20o


Chapter 7: The State We’re In: Washington 
Local government: counties, cities, towns and special districts 

Teacher Guide 

General Overview 

This chapter focuses on local government: counties, cities, towns and special districts and their role, 
organization, duties and services they provide to communities.   

Enduring Understanding 
Local governments provide services and keep us safe in many ways. Local governments are smallest, 
closest to us, and usually the first place we turn when we need help. Because they are so close to us, 
local governments are also the easiest for citizens to affect.  

Supporting Questions 
Students consider these questions - finding and using evidence to support the Enduring Understanding. 

• What is the role of county governments in the lives of its citizens?
• Why do counties, cities and towns have to work together?
• How do special purpose districts serve a community? Are they important? Why or why not?

Learning Targets 
Students will be able to… 

• explain the role of the state in establishing the structure, function and responsibilities of local
government.

• explain and analyze the local units of government including the duties of counties, cities,
towns, and special districts.

• describe the role local governments play in providing services to individuals and the
community.

• differentiate how local governments operate both within and beyond their jurisdiction.

Tasks 
1. Launch
2. Focused Notes
3. Text-Dependent Questions
4. Focused Inquiry

return to Table of Contents
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Task 1: Launch 

Hooking students into the content of the chapter. 

Distribute the Student handout: Launch to students. 

• Guide students in answering the prompts on the handout individually and in partners.  

• There is no “correct” answer. Encourage the students to explain their thinking with each other 

Resource 
Student Handout: Launch 

Task 2: Focused Notes 

Activating student thinking about the content of the entire chapter. 

Distribute the Student handout: Focused Notes to students. 
• As students read, they will record their understanding, thinking, and questions about the 

content using the handout. This can be done individually or collaboratively in pairs or small 
groups. 

Resource 
Student handout: Focused Notes 

Task 3: Text Dependent Questions 

Engaging students in a close reading activity about specific content in the chapter.  

Distribute the Student handout: Text Dependent Questions document to students. 

First Read 
Have the students read the section and answer the First read questions on the Text Dependent 
Questions document.  

Second Read 
Use the Second read questions below to facilitate a small or whole group discussion about the 
reading section. When they are done have them use the Text Dependent Questions handout to record 
their notes. 

• What category surprised you the most about this graph? Explain why? 
• What category surprised you the least about this graph? Explain Why? 
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Post read 
After students have done a first and second read of the page, use the following questions to facilitate 
a class discussion. Have students capture their notes on the student handout: 

• If you were mayor, which category on the graph would you raise or lower spending for? 
Explain why. 

• If you were mayor, is there a category you would add to your budget? If so why and what for? 
 
Teacher note: You may want to use some or all the Second read or Post read questions. The purpose of the Text 
Dependent Question activity is to have students do multiple close reads of the text leading to discussion that engages all 
students. Therefore, you may need to add reading strategies that meet the needs of your students.  

Resource 
Student Handout: Text-Dependent Questions 

Task 4: Focused Inquiry 

A focused inquiry is a one to two-day lesson that will have students engaging in the C3 Framework’s 
Inquiry Arc. The link below includes both teacher and student documents.  

Compelling Question 
What additional service should be provided by my local government for my community or individuals? 

Resource 
Focused Inquiry 

Attribution and License 

Attribution 

This Teacher’s Guide for Chapter 7: The State We’re In Washington was developed by Melissa Webster, 
Everett Public Schools 

The downloadable digital version of The State We're In: Washington. Your guide to state, tribal and 
local government by Jill Severn for the League of Women Voters of Washington Education Fund is 
licensed under a Creative Commons Attribution-Noncommercial 4.0 International License.  
Print copies of The State We’re In: Washington, may be purchased from the League of Women Voters 
of Washington website. 

License 

 
Except where otherwise noted, Teacher Guides for The State We’re In Washington are copyright 
Washington Office of Superintendent of Public Instruction and available under a Creative Commons 
Attribution License. All logos and trademarks are property of their respective owners. Sections used 
under fair use doctrine (17 U.S.C. § 107) are marked 

https://www.oercommons.org/courseware/lesson/80327
https://www.oercommons.org/courseware/lesson/80327
https://www.lwvwa.org/the-state-we-are-in
https://creativecommons.org/licenses/by-nc/4.0/
https://www.lwvwa.org/the-state-we-are-in
https://www.lwvwa.org/the-state-we-are-in
https://www.oercommons.org/courseware/lesson/79864
http://www.k12.wa.us/
https://creativecommons.org/licenses/by/4.0/
https://creativecommons.org/licenses/by/4.0/
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Chapter 7: The State We’re In: Washington 
Local government: counties, cities, towns and special districts 

Student Launch 

Think – Pair – Share Activity 
For each of the questions write down all your ideas. Be prepared to share and discuss with a partner. 

1. Make a list of services people may look to their local government for. e.g a food handlers’ 
permit. 

2. Make a list of issues people may reach out to their local governments for e.g. instance, Housing 
for homeless. 

With your partner, take turns sharing and discussing your answers to each list. Make sure to capture 
below answers from your partner: 

3. Notes from my partner: 

 
Except where otherwise noted, this Student Handout is available under a Creative Commons Attribution License. 

 

https://creativecommons.org/licenses/by/4.0/
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Chapter 7: The State We’re In: Washington 
Local Government: counties, cities, towns and special districts 

Student Handout: Focused Notes 

Section 1: Counties (pps. 100-108) 

Topic Summary of information 
(bullet points) 

Important or interesting quote Questions you have 

Two roles of county 
governments 

   

Services to people that 
live within the county,  
but outside cities and 
town 

   

Services to everyone in 
the county 
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Section 2: Cities and Towns (pps. 108-111) 

Topic Summary of information 
(bullet points) 

Important or interesting quote Questions you have 

How are cities and towns 
are organized differently 
than counties? 

   

What are the three kinds 
of cities and town 
governments 

   

The role of mayors in big 
cities and council – 
managers in small cities 
and towns 

   

Cities, towns and county 
governments working 
together 
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Section 3: Special Purpose Districts (pps. 111-112) 

Topic Summary of information 
(bullet points) 

Important or interesting quote Questions you have 

School districts    

School boards    

Other types of special 
purpose districts 

   

 
Except where otherwise noted, this Student Handout is available under a Creative Commons Attribution License.

https://creativecommons.org/licenses/by/4.0/
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Chapter 7: The State We’re In: Washington 
Local government: counties, cities, towns and special districts 

Text-Dependent Questions 

Text Dependent Questions for “How cities spend their money and where do cities get their   
money.” 
Use the text on page 105.  

First read: After you do a first read of the page, answer the following questions. 

• What are the top three categories that cities spend the most money on? 
• What are the top three ways city governments get their money? 

What does a county prosecutor, superior court judge and district judge do? 
Notes from Second read group discussion 
 

Notes from Post read discussion 
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What additional service should be provided by my local government 
for my community or individuals? 

Focused Inquiry 
In this focused inquiry, students investigate the question: What additional service should be provided by my 
local government for my community or individuals? Students engage in the analysis of multiple sources to 
determine an answer to the question. Students will develop an argument that includes a claim, evidence, and 
reason that address the compelling question of this inquiry. 

Standards 
• SSS1.6-8.1 Analyze positions and evidence supporting an issue or an event. 
• SSS2.6-8.1 Create and use research questions to guide inquiry on an issue or event. 
• SSS4.6-8.1 Analyze multiple factors, make generalizations, and interpret sources to formulate a thesis 

in a paper or presentation, while observing rules related to plagiarism and copyright. 
• C4.6-8.2 Describe the relationship between the actions of people in Washington State and the ideals 

outlined in the Washington State constitution. 
• C4.6-8.3 Employ strategies for civic involvement that address a state or local issue. 

Learning Goals 
• Students will research and analyze services provided by local governments. 
• Students will be able to properly cite and use evidence from a source to support a claim. 
• Students will be able to explain how counties, cities and towns work together to provide services in 

local communities. 
• Students will develop a claim with evidence and reasoning to answer the compelling question. 

Compelling Question 

What additional service(s) should be provided by my local government for my community or 
individuals? 

Staging the Question:  
Step 1. Have students research and identify the services that are currently being provided. 

Step 2. Have students make a list of these services. 

Step 3. Have students research issues that are hot topics in their local newspapers. 

Step 4 In small groups students are discuss the hot topic issues and select which ones they find most important 
to prioritize. 
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Supporting Questions 

What are current and growing local issues in my community? 

Are there issues that are not adequately being addressed and provided for? 

Formative Performance Task:  
• Use the Student Handout: Analysis Organizer to take notes about two sources. 
• Answer the supporting questions:   

o What are current and growing local issues in my community? 
o Are there issues that are not adequately being addressed and provided for? 

If needed, students can build background knowledge about the services local governments provide by reading 
chapter 7 Local governments: counties, cities, towns and special districts of The State We’re In: Washington.  

Featured Source(s): 
How to Build a Skatepark 

Public Skateboard Development Guide <https://publicskateparkguide.org/> 

Why Skate Parks?  <https://tonyhawkfoundation.org/public-skateparks/> 

Arts, Government and Controversy 
The Washington State Arts Commission <https://www.arts.wa.gov/> 
4Culture. The Cultural Development Authority of King County <https://www.4culture.org/> 
Seattle Mayor’s Office of Art and Cultural Affairs <http://www.seattle.gov/arts> 
Spokane Arts Commission <https://spokanearts.org/> 

Argument:  
After students analyze various sources to answer the supporting question and discuss their thinking with the 
class, they will write a brief response to the compelling question, What additional service(s) should be 
provided by my local government for my community or individuals? Responses should include a claim, 
evidence, and reasoning and cite specific information from sources, including a connection to a key ideal. 

Taking Informed Action: 
Students will film a public service announcement that calls for action to be taken on a local issue in their 
community that needs addressing. Students will send this video to their local government representative.   

Attribution and License 

This focused inquiry was developed by Melissa Webster, Everett Public Schools  

Except where otherwise noted, this focused inquiry, copyright Office of Superintendent of Public Instruction, is 
available under a Creative Commons Attribution License. All logos and trademarks are property of their 
respective owners. Sections used under fair use doctrine (17 U.S.C. § 107) are marked   

https://publicskateparkguide.org/
https://tonyhawkfoundation.org/public-skateparks/
https://www.arts.wa.gov/
https://www.4culture.org/
http://www.seattle.gov/arts
https://spokanearts.org/
https://creativecommons.org/licenses/by/4.0/
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Appendix A: Analysis Organizer 

Source Primary Audience 
Who do you think is the 
intended audience? 

Authorship 
What can you assume 
about the author of this 
work? 

Idea, Tone, Message 
What do you think this 
source is trying to 
communicate? 

Document A: 
How to Build a Skate 
Park 

   

Document B: 
Arts, Government and 
Controversy 
 

   

 



Chapter 8: The State We’re In: Washington 

Civics and the Natural World: Land, Air, Water, Plants, and Animals 

Teacher Guide 

General Overview 
This chapter focuses on the natural resources in the state of Washington including challenges the 
government faces when competing interests are at stake, as well as ways the state and individuals can 
have an impact on that future. 

Enduring Understanding 
While the state of Washington faces challenges with respect to the depletion of natural resources, 
both government agencies and individuals can create compromises that will have a positive impact on 
the physical environment well into the future. 

Standards 
• G2.6-8.3 Explain and analyze how the environment has affected people and how human

actions modify the physical environment, and in turn, how the physical environment limits or
promotes human activities in Washington State in the past and/or present.

• C2.6-8.2 - Distinguish the structure, organization, powers, and limits of the government at the
local, state, and tribal levels.

• SSS4: Creates a product that uses social studies content to support a thesis, and presents the
product in an appropriate manner to a meaningful audience.

Learning Goals 
• Explain ways that the physical environment is impacted by human actions.
• Research and explain the roles government agencies have in balancing resource management

and public access to natural resources in Washington State.
• Write a public service announcement script for a video or radio show, using relevant evidence

and valid reasoning to encourage citizens to protect the physical environment.

Supporting Questions 
Students consider these questions - finding and using evidence to support the Enduring Understanding. 

● What challenges do the natural resources in the state of Washington face?
● How have the government agencies tried to address the challenges?
● How can individuals in Washington impact the future of the state?

Tasks 
1. Launch
2. Focused Notes
3. Text-Dependent Questions
4. Focused Inquiry

return to Table of Contents
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Task 1: Launch 
Purpose:  Engage students into the content of the chapter. 
Distribute the Student handout: Launch to students. 

• Watch the video to promote the idea that salmon are a precious natural resource. Provide an
opportunity for the students to address ways to protect salmon.

• Guide students in answering the prompts on the handout individually and in partners.
• There is no “correct” answer. Encourage the students to explain their thinking with each other.

Resource 
Student Handout: Launch 

Task 2: Focused Notes 
Purpose: Activating thinking about the content of the chapter 

Distribute the Student handout: Focused Notes to students. 
• As students read, they will record their understanding, thinking, and questions about the

content using the handout.
• After students have completed the work, have them discuss the area of the natural world they

are most interested in preserving. This will create the avenue for a personal interest inquiry.

Resource 
Student handout: Focused Notes 

Task 3: Text Dependent Questions 
Purpose:  Engage students in a close reading activity about specific chapter content. The students will need to return to 
the content multiple times to truly understand the depth of the issues. 

Distribute the Student handout: Text Dependent Questions document to students. 

Before handing out the Text Dependent Questions, conduct a whole-group discussion about 
“competing interests”. Remind them that any time humans interact with the environment or try to 
make improvements, the result could positively or negatively affect the physical environment. 

During the discussion, have the students return to their Focused Notes and identify evidence from 
Chapter 8 that explains how human interests or actions adversely affected the physical environments. 
Ask the students to discuss examples from the text with an elbow partner.  

For example, a student might contribute the following example, “On page 114, the federal 
government gave a lot of land to settlers... and the rail lines.” Although it doesn’t explicitly 
state that encouraging humans to occupy land or railroads to build more lines would impact 
the natural resources, these actions improve the lives of humans, but could change or deplete 
the vegetation or food sources in the area, so the wildlife might have to search elsewhere. 

Distribute the Student Handout for the Text-Dependent Questions. 
● As students perform the first read of “Sally the Steelhead Salmon” on pages 126-129.  They will

search for human interests that impacted Sally’s journey.

https://docs.google.com/document/d/1FrEQkKdnHbQnlKQnsvzsCjKru69ft9gwpvuAAhNGyOU/edit?usp=sharing
https://docs.google.com/document/d/1YNAuN2V5Wso4WdYNM1VesmD8HK9us72RwWWOSK-JuQs/edit?usp=sharing
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● After students complete the first read, use the fishbowl discussion technique from
Learning for Justice to gather ideas about competing interests and human actions that
adversely affected Sally’s journey.

● Have students perform the second read of “Sally the Steelhead Salmon.” They will record the
names of government agencies, tribes, and citizen organizations that “worked to restore and
protect” the habitats that Sally frequented. Have them add the name and the measure taken to
protect Sally’s habitat to their notes.

Resource 
Student Handout: Text-Dependent Questions 

Task 4: Focused Inquiry
Purpose: Students will engage in a focused inquiry that matches a government agency, tribes, or citizen group to 
protective measures for supporting the physical environment. The focused research will be a springboard for answering 
the compelling question and taking informed action. 

Compelling Question 
How can humans effectively balance their interactions with and protect the physical environment? 

Resource 
Focused Inquiry 

Attribution and License 
Attribution 

This Teacher’s Guide for Chapter 8: The State We’re In Washington was developed by Amy Ripley and 
Nicole Snyder, Pullman School District. 

The downloadable digital version of The State We're In: Washington. Your guide to state, tribal and 
local government by Jill Severn for the League of Women Voters of Washington Education Fund is 
licensed under a Creative Commons Attribution-Noncommercial 4.0 International License.  
Print copies of The State We’re In: Washington, may be purchased from the League of Women Voters 
of Washington website. 

License 

Except where otherwise noted, Teacher Guides for The State We’re In Washington are copyright 
Washington Office of Superintendent of Public Instruction and available under a Creative Commons 
Attribution License. All logos and trademarks are property of their respective owners. Sections used 
under fair use doctrine (17 U.S.C. § 107) are marked 

https://www.learningforjustice.org/classroom-resources/teaching-strategies/community-inquiry/fishbowl
https://www.learningforjustice.org/
https://www.oercommons.org/courseware/lesson/80327
https://www.oercommons.org/courseware/lesson/80327
https://www.lwvwa.org/the-state-we-are-in
https://creativecommons.org/licenses/by-nc/4.0/
https://www.lwvwa.org/the-state-we-are-in
https://www.lwvwa.org/the-state-we-are-in
https://www.oercommons.org/courseware/lesson/79864
http://www.k12.wa.us/
https://creativecommons.org/licenses/by/4.0/
https://creativecommons.org/licenses/by/4.0/
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Chapter 8: The State We’re In: Washington 
Civics and the Natural World: Land, Air, Water, Plants, and Animals 

Student Launch 
Introduce students to the one of Washington State’s keystone species, using the video sčədadxʷ 
(salmon) produced by Salmon Defense, a nonprofit agency that promotes programs and legislation 
that protect salmon, an important natural resource in Washington State. As they watch, have them 
take notes on the specific sections. 

Focused Notes for sčədadxʷ (salmon) 

A. First, go to the end of the video (4:13-4:26).  Pause the video and take a few notes about
the narrator, Billy Frank Jr.

●
●

What makes Billy Frank Jr. a credible source to discuss salmon, one of Washington State’s 
most precious natural resources? 

B. Watch the first 15 seconds of the video and fill in the following definition.

Keystone Species: a _______________ which other species in an ________________ largely depend

on, such that if it were _________________ the ecosystem would ________________ drastically.

C. Continue watching the video (first time through).   What do you notice?

Images Actions Background

https://www.youtube.com/watch?v=D15itTjuY-g&sns=em
https://www.youtube.com/watch?v=D15itTjuY-g&sns=em
https://www.youtube.com/watch?v=D15itTjuY-g&sns=em
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D. Watch the video a second time.  Now, focus on Billy Frank Jr.’s words.   
 

Question Response 

Why do you think the “salmon have to 
have access to the river”? (1:29) 

 

What were some of the ways that the 
native people helped the white settlers? 
(2:35) 

 

Why does Billy Frank Jr. mean when he 
says, “you can make a difference, just one 
person”? (3:24) 

 

Why does Billy Frank Jr. mean when he 
says, “it takes a long thought process” to 
make change? (3:24) 

 

 
E. After the video, answer the following question, be ready to share your answer: 
 

• What was one central idea/message that Billy Frank Jr. developed over the course of the video? 
What did he say that validates your choice as the central idea/message? 
 

 
• If it is true that one person can improve the state of our natural environment? Suggest two 

ways that you can help protect our state’s natural resources? 
o  
o  

● How can government officials and citizens work together to protect all of the natural 
resources in Washington State? 

 

Except where otherwise noted, this Student Handout is available under a Creative Commons 
Attribution License. 

 

https://creativecommons.org/licenses/by/4.0/
https://creativecommons.org/licenses/by/4.0/


Student Handout: Focused Notes 

Focused Notes for The State We’re In: Washington, Chapter 8 Civics and the Natural World: Land, Air, Water, Plants, and Animals  P a g e  | 6 

Chapter 8: The State We’re In: Washington 
Civics and the Natural World: Land, Air, Water, Plants, and Animals 

Student Handout: Focused Notes 

Section 1: Land (pps. 114-116) 

Topic Summary of information 
(bullet points) 

Important or interesting quote Questions you have 

Native American Land    

State Government Land    

Federal Land    

Local Government Land    
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Section 2: Air (pps. 116-118) 

Topic Summary of information 
(bullet points) 

Important or interesting quote Questions you have 

1970 Clean Air Act    

Washington State 
Department of Ecology 

   

Sources of Air Pollution    

Section 3: Water (pps. 118-122) 

Topic Summary of information 
(bullet points) 

Important or interesting quote Questions you have 

Hydroelectric Power    
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Topic Summary of information 
(bullet points) 

Important or interesting quote Questions you have 

“Ecotherapy”    

Water Rights Policies    

Section 4: Plants and Animals (pps. 122-125) 

Topic Summary of information 
(bullet points) 

Important or interesting quote Questions you have 

Endangered, Threatened, 
or Extinct 

   

What Can We Do to 
Protect Wildlife? 
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Topic Summary of information 
(bullet points) 

Important or interesting quote Questions you have 

Invasive Species    

Section 5: Funding for natural resources and programs (pps. 125) 

Topic Summary of information 
(bullet points) 

Important or interesting quote Questions you have 

Government Spending    

Citizen Advocacy    

 
 
 

Except where otherwise noted, this Student Handout is available under a Creative Commons Attribution License.

https://creativecommons.org/licenses/by/4.0/
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Chapter 8: The State We’re In: Washington 
Civics and the Natural World: Land, Air, Water, Plants, and Animals 

Text-Dependent Questions 
First read:  

• Have students read “Sally the Steelhead Salmon, a biography” on pages 126-129.  They will search for 
human interests that impacted Sally’s journey.  

List at least three competing interests or human actions that interfered with Sally’s journey. Reference the 
page number, in parentheses (pg. #), so your reader knows the evidence is taken from a credible source. 

•  
•  
•  

Discussion 
• Your teacher will now conduct a fishbowl discussion using the protocol from Teaching Tolerance. Be 

prepared to answer the following or contribute ideas. Be prepared to reveal the competing interests 
and human actions that impacted the natural habitat. In addition, be prepared to answer questions 
about what government agencies, tribal leaders, or citizen groups did to protect the natural resources. 
The discussion may also turn to resources in your hometown or region. How are they being impacted 
by humans? Is there a solution that you can come up with that might protect the land, air, water, plants 
and/or animals? 

Second read:  

• Have students read “Sally the Steelhead Salmon, a biography” on pages 126-129 again. Now, have them 
locate the names of tribes, government agencies, or citizen groups that had an interest in protecting 
the Nisqually River, so that Sally could make her journey.  

• List at least three tribes, government agencies, or citizen groups mentioned in the reading that tried to 
protect Sally’s habitat, so that she could spawn. Add the evidence that shows how they tried to help 
Sally.  Add the page number, in parentheses (pg. #), so your reader knows the evidence is taken from a 
credible source. 

o  

o  

 

Except where otherwise noted, this Student Handout is available under a Creative Commons Attribution 
License. 

https://www.tolerance.org/classroom-resources/teaching-strategies/community-inquiry/fishbowl
https://creativecommons.org/licenses/by/4.0/
https://creativecommons.org/licenses/by/4.0/
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How can humans effectively balance their interactions with and 
protect the physical environment? 

Focused Inquiry 

Compelling Question 

How can humans effectively balance their interactions with and protect the physical environment? 

Staging the Question:  
• Using chart paper, post the following topics around the room. To keep the groups smaller, add two 

charts for each topic.   
o Parks and Public Lands 
o Air Quality 
o Water Quality 
o Preserving Wildlife Habitat 

• Using the Chalk Talk protocol from EL Education, divide students up between the charts. Give them a 
few minutes to write what they know or questions they have about the topic. After the time is up at the 
first chart, have them move to the next. Give them time to write on each chart.  

• Once they finish, add a picture (suggestions: litter in parks, industries releasing hazardous chemicals 
into the air, recreational activities in waterways, clearing land of vegetation that act as habitat for 
animals)  to each chart that shows the impact that humans have on each element of the physical 
environment.  Have the first group draw a line and begin formulating ideas or questions about how 
humans might have a negative impact on each element of the physical environment. Have them post 
ideas to each chart. 

• Bring the students back to their desks and ask them which area of the physical environment they are 
most interested in protecting. Have them ponder the steps they would take to make other citizens 
aware of the competing interests that might affect that natural resource. 

Supporting Questions 
Have students select an area of interest to begin their research. Have them select a government agency, tribe, 
or community group that supports protection measures for that conservation issue. Review some ideas for 
agencies that take action to protect each of the following resources. Some examples follow: 

• Parks and Public Lands:  How are public lands in Washington managed by the Bureau of Land 
Management? How can citizens reduce their impact on the physical environment while enjoying the 
beauty of our national parks? How does the National Park service monitor human activity at Mt. Rainier 
National Park, Olympic National Park, the North Cascades National Park, or Ross Lake National 
Recreation Area to protect the physical environment that exist?   

• Air Quality:  How does the Department of Ecology in Washington manage air quality? What are some 
reasons that the Air Quality Index (AQI) may become unhealthy during different times of the year? What 
can people do to keep the AQI at healthy levels during different times of the year? 

https://www.blm.gov/about/how-we-manage
https://www.blm.gov/about/how-we-manage
https://www.nps.gov/state/wa/index.htm
https://ecology.wa.gov/Air-Climate
https://airnow.gov/index.cfm?action=airnow.local_state&stateid=49
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• Water Quality:  How does the Department of Natural Resources ensure the waterways are protected, 
but allow for popular recreational activities on Washington’s waterways? 

• Wildlife Habitat:  How does the Washington State Department of Fish and Wildlife manage habitats, so 
that different plants and animals do not become threatened or extinct? 

Formative Performance Task:  
Students should use the Featured Sources below to answer self-created questions about how different 
government agencies or citizen groups work to balance human interaction while still protecting Washington’s 
natural resources. 

The government agency, tribe, or community group I will focus my research on: _______________ 

Review the agency, tribe, or citizen group website.  Locate their mission or vision and write it in the box below. 

 

What area(s) of the natural world does this group focus on? You may select more than one area. 
 Public Lands 
 Air Quality 
 Water Quality 
 Plant and Wildlife Habitats 

 

Human Interactions & Adverse Effects 

Directions Response 

Using the website, list three specific human actions 
that humans have adversely affected the public lands, 
air quality, water quality, plant and/or animal life in 
Washington. 

 

Is there a specific area of the physical environment 
(Puget Sound, Alpine Lakes Wilderness, Sea Otters) 
that human actions have affected? If so, where is the 
resource located? 

 

  

https://www.dnr.wa.gov/programs-and-services/aquatics
https://wdfw.wa.gov/
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Agency, Tribe, or Citizen Group Response 

Directions Response 

What types of legislation or laws, if any, has been put 
in place to protect the physical environment that this 
group focuses on? 

 

What are three key actions that your government 
agency, tribe, or citizen group has taken to lessen the 
impact on the physical environment? 

 

Analysis 

Directions Response 

Do you agree that the agency, tribe, or group should 
continue exercising efforts to protect the physical 
environment? Should they continue to support the 
current focus or shift their focus? Do they deserve 
funding or legislation to expand conservation efforts? 
Explain your answers using evidence from your 
research. 

 

You have just been hired as the spokesperson for 
your group. What are your ideas for getting people 
to support your cause? What are some creative 
solutions that the current group has not explored? 
How will you call people to action to help others 
understand the issues affecting the physical 
environment? 

 

Possible Agencies for Focused Inquiry: 
• Land Management 

o Bureau of Land Management - Oregon-Washington 
o Conservation Northwest 
o Governor's Office of Indian Affairs - Washington State 
o State Parks Historic Preservation   

https://www.blm.gov/oregon-washington
https://www.conservationnw.org/our-work/wildlands/
https://goia.wa.gov/
https://parks.state.wa.us/169/Historic-Preservation
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o Washington Department of Public Lands 
o Washington State Parks and Recreation Commission 

• Air Quality 
o Puget Sound Clean Air Agency 
o Washington Department of Ecology - Air and Climate 
o Washington State Department of Health 

• Water Quality 
o Environmental Protection Agency - Columbia River Restoration 
o Our Water Quality - City of Spokane 
o Washington Department of Ecology - Water and Shorelines 
o Washington State University - Washington’s Water Quality 

• Plant and Animal Habitats 
o Tulalip Tribes Department of Natural Resources 
o Upper Columbia United Tribes 
o Washington Department of Fish & Wildlife 
o Washington Invasive Species Council 
o Washington Marine Spatial Planning with Coastal Treaty Tribes 
o Washington Department of Fish & Wildlife 

Argument 
After students analyze an agency and understand the role the group plays in protecting the physical 
environment, have them come up with an answer for the compelling question. Responses should include a 
claim, evidence, and reasoning and cite specific information from sources, including a connection to a key 
ideal(s). 

Taking Informed Action 
Students will create a Public Service Announcement for a local radio station, podcast ad, or YouTube video. The 
announcement will serve as a catalyst to interest listeners in joining efforts to protect Washington State’s 
natural resources. 

Attribution and License 
This focused inquiry was developed by Amy Ripley and Nicole Snyder, Pullman School District  

Except where otherwise noted, this focused inquiry, copyright Office of Superintendent of Public Instruction, is 
available under a Creative Commons Attribution License. All logos and trademarks are property of their 
respective owners. Sections used under fair use doctrine (17 U.S.C. § 107) are marked  

https://www.dnr.wa.gov/
https://parks.state.wa.us/
https://pscleanair.gov/161/Air-Pollution-Your-Health
https://ecology.wa.gov/Air-Climate
https://www.doh.wa.gov/CommunityandEnvironment/AirQuality/OutdoorAir
https://www.epa.gov/columbiariver/about-epas-work-columbia-river-basin
https://my.spokanecity.org/publicworks/water/quality/
https://ecology.wa.gov/Water-Shorelines
https://extension.wsu.edu/water/water-quality/
https://www.tulaliptribes-nsn.gov/Dept/NaturalResources
https://ucut.org/
https://wdfw.wa.gov/
https://invasivespecies.wa.gov/
https://www.msp.wa.gov/learn/tribes/
https://wdfw.wa.gov/
https://creativecommons.org/licenses/by/4.0/
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Chapter 9: The State We’re In: Washington 
What’s Next for Washington 

Teacher Guide 

General Overview 
This chapter focuses on the future of the state of Washington including challenges its citizens will face 
and various ways the state and individuals can have an impact on that future. 

Enduring Understanding 
While the state of Washington faces challenges in the future, they are not insurmountable and individuals 
can have an impact on the future of the state by being an active citizen and through choices made. 

Supporting Questions 
Students consider these questions - finding and using evidence to support the Enduring Understanding. 

• What challenges does the state of Washington and its residents face in the future?
• How has the state already tried to address future challenges?
• How can individuals in Washington impact the future of the state?

Learning Targets 
Students will be able to… 

• explain how individuals can have an impact on the future of the state (C4.6-8.2, C 4.6-8.3).
• analyze and evaluate different ways individuals and the government can have an impact of

economic issues of the future (E1.6-8.2, E 3.6-8.2).
• explain how human actions may impact the environment of the state in future (G2.6-8.3).
• use evidence to support the best way the government and/or the residents of Washington can

impact the future of the state (SSS4.6-8.1).

Tasks 
1. Launch
2. Focused Notes
3. Text-Dependent Questions
4. Focused Inquiry

Task 1: Launch
Hooking students into the content of the chapter. 

Distribute the Student handout: Launch to students. 
• Guide students in answering the prompts on the handout individually and in partners.
• There is no “correct” answer. Encourage the students to explain their thinking with each other

Resource 
Student Handout: Launch 

return to Table of Contents
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Task 2: Focused Notes 
Activating student thinking about the content of the entire chapter. 

Distribute the Student handout: Focused Notes to students. 
• As students read, they will record their understanding, thinking, and questions about the 

content using the handout. This can be done individually or collaboratively in pairs or small 
groups. 

Resource 
Student handout: Focused Notes 

Task 3: Text Dependent Questions 
Engaging students in a close reading activity about specific content in the chapter.  

Distribute the Student handout: Text Dependent Questions document to students. 

First Read 
Have the students read the section (pg. 138) and answer the First read questions on the Text 
Dependent Questions document.  

Second Read 
Use the Second read questions below to facilitate a small or whole group discussion about the 
reading section. When they are done have them use the Text Dependent Questions handout to record 
their notes. 

• Reread the first paragraph. What does “sustainable” mean? 
• How are the plans of each organization similar? 
• How are the plans of each organization different 

Post read 
After students have done a first and second read of the page, use the following questions to facilitate 
a class discussion. Have students capture their notes on the student handout: 

• Look at the images on page 138. How do the images connected to or help you understand the 
text.  

• Think about your community. How are the problems and solutions related to sustainability 
presented in the text similar to or different from problems and/or solutions seen in your area?  

Teacher note: You may want to use some or all the Second read or Post read questions. The purpose of 
the Text Dependent Question activity is to have students do multiple close reads of the text leading to 
discussion that engages all students. Therefore, you may need to add reading strategies that meet the 
needs of your students.  

Resource 
Student Handout: Text-Dependent Questions 
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Task 4: Focused Inquiry 
A focused inquiry is a one to two day lesson that will have students engaging in the C3 Framework’s 
Inquiry Arc. The link below includes both teacher and student documents.  

Compelling Question 
What is the most important thing a resident of the Washington can do to help ensure the 
best possible future for the state and its people?  

Resource 
Focused Inquiry 

Attribution and License 
Attribution 

This Teacher’s Guide for Chapter 9: The State We’re In Washington was developed by Ryan Theodoriches, 
Evergreen Public Schools. 

The downloadable digital version of The State We're In: Washington. Your guide to state, tribal and 
local government by Jill Severn for the League of Women Voters of Washington Education Fund is 
licensed under a Creative Commons Attribution-Noncommercial 4.0 International License.  
Print copies of The State We’re In: Washington, may be purchased from the League of Women Voters 
of Washington website. 

License 

 
Except where otherwise noted, Teacher Guides for The State We’re In Washington are copyright 
Washington Office of Superintendent of Public Instruction and available under a Creative Commons 
Attribution License. All logos and trademarks are property of their respective owners. Sections used 
under fair use doctrine (17 U.S.C. § 107) are marked. 
  

https://www.oercommons.org/courseware/lesson/80327
https://www.oercommons.org/courseware/lesson/80327
https://www.lwvwa.org/the-state-we-are-in
https://creativecommons.org/licenses/by-nc/4.0/
https://www.lwvwa.org/the-state-we-are-in
https://www.lwvwa.org/the-state-we-are-in
https://www.oercommons.org/courseware/lesson/79864
http://www.k12.wa.us/
https://creativecommons.org/licenses/by/4.0/
https://creativecommons.org/licenses/by/4.0/
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Chapter 9: The State We’re In: Washington 
What’s Next for Washington? 

Student Launch 

Quick write  
For each of the questions write down all your ideas. Be prepared to share with a partner or in a group. 
 

1. What are you most excited about when you think of the future? 

Notes from your partner(s) 

 

2. What frightens you the most when you think about the future? 

Notes from your partner(s) 

Brainstorm list with partner(s) 
In groups write down all ideas. Be prepared to share out. 
 
What are all the ways you can think of to help make sure the future is the best it can be? 

Except where otherwise noted, this Student Handout is available under a Creative Commons Attribution License. 

https://creativecommons.org/licenses/by/4.0/
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Chapter 9: The State We’re In: Washington 
What’s Next for Washington? 

Student Handout: Focused Notes 

Section 1: What will Washington be like 50 or 100 Years from now? (pps. 132-133) 

Topic Summary of information 
(bullet points) 

Important or interesting quote Questions you have 

What would people from 
1850 think about modern 
day Washington? 

   

Seven generation 
thinking about the future 

   

Sustainability    
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Section 2: Democracy, citizenship, and our future (pps. 134-135) 

Topic Summary of information 
(bullet points) 

Important or interesting quote Questions you have 

How to share 
responsibility for shaping 
the future 

   

The impact of the people 
who came before you 

   

Problems to face in the 
future 
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Section 3: Population Growth, pollution, and climate change (pps. 135-137) 

Topic Summary of information 
(bullet points) 

Important or interesting quote Questions you have 

The first census in 
Washington 

   

Possible impacts of future 
population growth in 
Washington 

   

Possible impacts of 
climate change in 
Washington 
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Section 4: What can make our communities sustainable? (pps. 139) 

Topic Summary of information 
(bullet points) 

Important or interesting quote Questions you have 

Who is working to make 
Washington communities 
sustainable? 

   

Section 5: Transportation (pps. 139-140) 

Topic Summary of information 
(bullet points) 

Important or interesting quote Questions you have 

Impacts of driving    

What makes it easier to 
drive less? 

   

The challenge of living in 
rural areas without a car 
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Section 6: Land use and urban planning (pps. 141) 

Topic Summary of information 
(bullet points) 

Important or interesting quote Questions you have 

Suburban sprawl    

The Growth Management 
Act 

   

Suburban lifestyle    
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Section 7: Water, storm water and waste water management (pps. 142-143) 

Topic Summary of information 
(bullet points) 

Important or interesting quote Questions you have 

Water for people and 
farms 

   

Wastewater issues    

Storm water issues    

Storm water regulations    
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Section 8: Sustainable agriculture (pps. 144-146) 

Topic Summary of information 
(bullet points) 

Important or interesting quote Questions you have 

Major crops in 
Washington 

   

Long-term impact of 
climate change on 
farming 

   

Carbon footprint    

Fertilizers, pesticides, and 
antibiotics used in food 
production 

   

Sustainable Agriculture    
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Section 9: Energy production and use (pps. 146) 

Topic Summary of information 
(bullet points) 

Important or interesting quote Questions you have 

Hydroelectric energy in 
Washington 

   

Clean power    

Greenhouse gas 
emissions in Washington 
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Section 10: Creating a sustainable economy (pps. 147-149) 

Topic Summary of information 
(bullet points) 

Important or interesting quote Questions you have 

Features of a sustainable 
economy 

   

Ways the state has tried 
to have a more 
sustainable economy 

   

The impact of the global 
economy, e-commerce 
and robots 

   

Jobs of the future    
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Section 11: Change in our racial and cultural landscape (pps. 149-150) 

Topic Summary of information 
(bullet points) 

Important or interesting quote Questions you have 

The impact of settlers on 
Native Americans in 
Washington 

   

The impact of enduring 
Native American culture 
in Washington 

   

Questions future 
generations will address 
about racial and cultural 
diversity  

   

Except where otherwise noted, this Student Handout is available under a Creative Commons Attribution License. 

https://creativecommons.org/licenses/by/4.0/
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Chapter 9: The State We’re In: Washington 
What’s Next for Washington? 

Text-Dependent Questions 
Text Dependent Questions for “Two communities plan for a sustainable future” 
Use the text on page 138.  

First read: After you do a first read of the page, answer the following questions. 

1. What did the Thurston County Regional Planning Council and the Spokane Tribe win grants to do? 
2. How did the Thurston County Regional Planning Council and the Spokane Tribe make decision about 

their plans? 
3. What is the goal of the Spokane Tribe’s plan? 
4. What is the goal of the Thurston County Regional Planning Council’s plan? 

Notes from Second read group discussion 
 

Notes from Post read discussion 
 
 

 
Except where otherwise noted, this Student Handout is available under a Creative Commons Attribution License. 

https://creativecommons.org/licenses/by/4.0/
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What is the most important thing a resident of Washington can 
do to help ensure the best possible future for the state and its 
people?  

Focused Inquiry 
In this focused inquiry, students investigate the question: What is the most important thing a resident of the 
Washington can do to help ensure the best possible future for the state and its people? Students engage in the 
analysis of multiple sources to determine an answer to the question. Students will develop an argument that 
includes a claim, evidence, and reason that address the compelling question of this inquiry. 
 
Standards 

• SSS1.6-8.1 Analyze positions and evidence supporting an issue or an event. 
• SSS2.6-8.1 Create and use research questions to guide inquiry on an issue or event. 
• SSS4.6-8.1 Analyze multiple factors, make generalizations, and interpret sources to formulate a thesis 

in a paper or presentation, while observing rules related to plagiarism and copyright. 
• C4.6-8.2 Describe the relationship between the actions of people in Washington State and the ideals 

outlined in the Washington State constitution. 
• C4.6-8.3 Employ strategies for civic involvement that address a state or local issue. 

 
Learning Goals 

• Students will make observations, inferences and conclusions about ways residents of Washington can 
impact the future. 

• Students will be able to properly cite and use evidence from a source to support a claim. 
• Students will develop a claim with evidence and reasoning to answer the compelling question. 

Compelling Question 

What is the most important thing a resident of the Washington can do to help ensure the best 
possible future for the state and its people?  

Staging the Question 
• In small groups, have students brainstorm ways they are concerned about the future. 
• Have small groups share with the whole class and identify any trends. 
• Have students vote on the concerns that worry them the most and make a prioritized list for the class. 

Supporting Questions 

What are some future challenges that face the state of Washington? 

What are ways individuals can do to impact the future of the state in a positive way? 
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Formative Performance Task 

• Use the Student Handout: Analysis Organizer to hold thinking about three sources. 

• Answer the supporting questions:   

o What are some future challenges that face the state of Washington? 

o What are ways individuals can do to impact the future of the state in a positive way? 
If needed, students can build background knowledge about the future challenges facing the state as well as 
ways individuals can impact the future by reading chapter 9 of The State We’re In: Washington.  

Featured Source(s) 
• City Slicker vs. Country Bumpkin: Who Has a Smaller Carbon Footprint? (linked) | LiveScience 
• Excerpt from 9 Reasons to Plant a Tree | The Arbor Day Foundation 
• Engine Idling and Air Pollution | Department of Ecology: State of Washington 

Argument 
After students analyze various sources to answer the supporting question and discuss their thinking with the 
class, they will write a brief response to the compelling question, What is the most important thing a resident 
of the Washington can do to help ensure the best possible future for the state and its people? Responses 
should include a claim, evidence, and reasoning and cite specific information from sources, including a 
connection to a key ideal. 

Taking Informed Action 
Students will write to a state legislator making a case for legislation related to the future challenge determined 
to be the most important. 

Attribution and License 
This focused inquiry was developed by Ryan Theodoriches, Evergreen Public Schools. 

 
 Except where otherwise noted, this focused inquiry, copyright Office of Superintendent of Public Instruction, is available 
under a Creative Commons Attribution License. All logos and trademarks are property of their respective owners. Sections 
used under fair use doctrine (17 U.S.C. § 107) are marked   

https://creativecommons.org/licenses/by/4.0/
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Appendix A: Analysis Organizer 

Source Primary Audience 
Who do you think is 
supposed to see this? 
 

Author 
Anything you can guess 
about the creator of the 
work presented? 

Idea, Tone, Message 
What do you think the work 
is trying to communicate? 

Document A: 
City Slicker vs. Country 
Bumpkin: Who Has a 
Smaller Carbon 
Footprint? 

   

Document B: 
Excerpt from 9 
Reasons to Plant a 
Tree 

   

Document C:  
Engine Idling and 
Pollution 
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Appendix B 

DOCUMENT A: City Slicker vs. Country Bumpkin: Who Has a Smaller Carbon Footprint? 
From LiveScience 
 
NOTE: Instead of the actual article, a link is provided because the holder of the license would not allow us to 
reproduce the piece here without a fee 

City Slicker vs. Country Bumpkin: Who Has a Smaller Carbon Footprint? 

 

Attribution 
Wolchover, Natalie. “City Slicker vs. Country Bumpkin: Who Has a Smaller Carbon Footprint?” LiveScience, Purch, 2011, 

www.livescience.com/13772-city-slicker-country-bumpkin-smaller-carbon-footprint.html. 

  

https://www.livescience.com/13772-city-slicker-country-bumpkin-smaller-carbon-footprint.html
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DOCUMENT B: Excerpt from 9 Reasons to Plant a Tree 
From The Arbor Day Foundation 

 
Did you know planting a tree is one of the easiest and most powerful things you can do to have a positive 
impact on the environment? It’s true. Trees clean the air, prevent rainwater runoff, help you save energy and 
even combat global warming. And they’re a snap to plant! No horticultural degree required. 

From the single homeowner in Nebraska planting a maple in her backyard to the 250 Comcast employees 
volunteering in communities devastated by hurricanes, fires and Emerald Ash Borer infestation by planting 
hundreds of trees on Comcast Cares Day (the nation’s largest single-day corporate volunteer event), people 
nationwide are getting their tree on. Here are 9 reasons why you should join them. 

Trees fight climate change 

Wish you could do more than recycling and reducing your carbon footprint to combat climate change? Trees have you 
covered. Through photosynthesis, trees absorb harmful carbon dioxide, removing and storing the carbon and releasing 
oxygen back into the air. 

Trees clean the air and help you breathe 

Trees don’t just absorb CO2. They also absorb odors and pollutants like nitrogen oxides, ammonia, sulfur dioxide and ozone. 
It’s estimated that one tree can absorb nearly 10 pounds of polluted air each year and release 260 pounds of oxygen. 

Trees prevent soil erosion and rainwater runoff 

During heavy rains, water runoff finds its way to streams, lakes and wetlands, creating the potential for flooding. It also picks 
up and carries pollutants along the way. The EPA and the Center for Watershed Protection are recognizing the importance of 
trees in managing runoff. Leaf canopies help buffer the falling rain and their roots hold the soil in place, encouraging the 
water to seep into the ground rather than run off. 

 

Attribution 
Arbor Day Foundation. “9 Reasons to Plant a Tree.” Arbor Day Blog, Arbor Day Foundation, 1 June 2018. Text transcribed 

from webpage and used pursuant to fair use. Download original article at: arbordayblog.org/treeplanting/9-reasons-
to-plant-a-tree/. 

  

https://nam01.safelinks.protection.outlook.com/?url=https%3A%2F%2Farbordayblog.org%2Ftreeplanting%2F9-reasons-to-plant-a-tree%2F&data=02%7C01%7CRyan.Theodoriches%40evergreenps.org%7C3a61447244034f9f316808d7a8fa2c92%7C32a05501387545daa514d9c5d78ae39a%7C0%7C0%7C637163664758523562&sdata=1w2uJ6EGrvWOtl1IgWX1%2FfEoHDt8idSvzR6%2FdCuhteM%3D&reserved=0
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DOCUMENT C: Engine Idling and Air Pollution 
From Department of Ecology: State of Washington 

Engine Idling and Air Pollution  
Most of us have occasionally left our car engines running while waiting to pick up our children, or while in the drive-
through line at a bank or fast-food restaurant. We’ve also been told to let a car’s engine idle for several minutes to warm it 
up first thing in the morning. But when you leave your car or truck running while it’s parked or sitting still, the engine 
produces air pollution. This pollution can harm your health, and also contributes to problems like smog and climate 
change. 

Is idling really that bad?  
Have you ever had to breathe the smelly exhaust fumes from the car in front of you while waiting at a red light? That 
exhaust isn’t just an annoyance; it can be dangerous. Exhaust from motor vehicles contains carbon monoxide, carbon 
dioxide, fine particles, and other toxic air pollutants. Recent studies have shown a direct link between many respiratory 
diseases and the pollutants found in vehicle exhaust. Children are especially at risk, because they breathe faster (50 
percent more air per pound of body weight) than adults. Vehicle exhaust worsens many children’s asthma symptoms. 
More than one out of every 10 children in Washington has been diagnosed with asthma, and the number is rising. This is 
significant because a great deal of idling takes place at schools, where buses and cars line up to drop off and pick up 
children; and the children end up breathing the exhaust. 

What can be done?  
All you have to do is turn your car off if you’re going to be waiting for more than 30 seconds. Just remember, when the car 
isn’t moving, the engine shouldn’t be running. When the engine isn’t running, it’s not polluting. 

Isn’t it better to keep a car running than to keep turning it off and restarting it? 
Actually, it isn’t. Restarting a car’s engine frequently has little effect on it. However, excessive idling can actually damage 
parts of a car’s engine, including cylinders, spark plugs, and the exhaust system. Plus, contrary to popular belief, idling is 
not an effective way to warm up most car engines. Today’s automobile manufacturers recommend waiting no more than 
30 seconds before you begin driving, even on the coldest days. Other benefits of cutting down on idling include: 

• You'll save money. Idling a vehicle for 10 minutes a day uses an average of about 22 gallons of gas per year. If gas
costs $2.00 a gallon, you'll save $44 per year, just by turning your key. Remember: idling equals zero miles per
gallon!

• You'll protect your health, and that of others. By turning your vehicle's engine off when it isn’t moving, you and
others around you, including children and people with respiratory problems, won't have to breathe unhealthy
exhaust fumes from a vehicle that is going nowhere.

• You'll help protect our climate and air. You'll reduce harmful greenhouse gas emissions that contribute to
problems such as smog and climate change.

• You'll reduce wear and tear on your vehicle's engine.

Copyright © 1994-2020. Washington State Department of Ecology. All rights reserved. Used with permission. 

Attribution 
Forster, Melanie. “Engine Idling and Air Pollution.” Department of Ecology: State of Washington, 2009, 

fortress.wa.gov/ecy/publications/documents/0402011.pdf. 

https://fortress.wa.gov/ecy/publications/documents/0402011.pdf
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Chapter 10: The State We’re In: Washington 
What does it take to be a good citizen? 
Teacher Guide 

General Overview 

Enduring Understanding 
People in Washington must understand the cultural, economic, political, environmental, and 
ecological ways in which they can become actively engaged citizens and make a difference in their 
communities. 

Supporting Questions 
Students consider these questions - finding and using evidence to support the Enduring Understanding. 

• What does it take to be a good citizen?
• How can I use my powers as a citizen to make a difference in my community?

Learning Targets 
Students will be able to… 

• Know what it takes to  be a good citizen
• Understand how to use their voice to support needs-based community projects

Tasks 
1. Launch
2. Focused Notes
3. Focused Inquiry

return to Table of Contents



Teacher Guide 

Teacher Guide for The State We’re In: Washington, Chapter 10 P a g e  | 2 

Task 1: Launch 
Hooking students into the content of the chapter. 

Distribute the Student handout: Launch to students. 

• Have students reflect on what it means to be a good citizen. To start, teachers may want to 
share the definition of what a citizen is.  

• Students will create a visual image(s) that represents the idea of a good citizen. Students can 
include words and/or phases to help make their drawing more clear (this may help students 
that are not “good artist”). 

• Allow students to work for 3 to 5 minutes. 

• After students are done, have them post them on a board, chart, or online discussion platform. 

• Have all students look at the various responses. This can be done with discussion or silently 
depending on the teacher and the needs for students. Give students 10 to 15 minutes to 
review all the images.  

• Have student discuss the similarities and differences in the images. This can be done in small 
groups or as a whole group.  

• When this is done make a list based on this discussion of what makes a good citizen. Keep this 
list up throughout the entirety of this chapter work. Throughout the lessons students should 
be encouraged to add to or edit the class list.   

Resource 
Student Handout: Launch 

Task 2: Focused Notes 
Activating student thinking about the content of the entire chapter. 

Distribute the Student handout: Focused Notes to students. 
• As students read, they will record their understanding, thinking, and questions about the 

content using the handout. This can be done individually or collaboratively in pairs or small 
groups. 

• Because this chapter is short Focused Notes are not divided into sections.  

Resource 
Student handout: Focused Notes 
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Task 3: Focused Inquiry 
A focused inquiry is a one to two day lesson that will have students engaging in the C3 Framework’s 
Inquiry Arc. The link below includes both teacher and student documents.  

Compelling Question 
How can you have power in your community? 

Resource 
Focused Inquiry 

 

 Attribution and License 
Attribution 

This Teacher’s Guide for Chapter 10 The State We’re In Washington was developed by Callie Birklid, North 
Thurston Public Schools 

The downloadable digital version of The State We're In: Washington. Your guide to state, tribal and 
local government by Jill Severn for the League of Women Voters of Washington Education Fund is 
licensed under a Creative Commons Attribution-Noncommercial 4.0 International License.  
Print copies of The State We’re In: Washington, may be purchased from the League of Women Voters 
of Washington website. 

License 

 
Except where otherwise noted, Teacher Guides for The State We’re In Washington are copyright 
Washington Office of Superintendent of Public Instruction and available under a Creative Commons 
Attribution License. All logos and trademarks are property of their respective owners. Sections used 
under fair use doctrine (17 U.S.C. § 107) are marked 

https://www.oercommons.org/courseware/lesson/80327
https://www.oercommons.org/courseware/lesson/80327
https://www.lwvwa.org/the-state-we-are-in
https://creativecommons.org/licenses/by-nc/4.0/
https://www.lwvwa.org/the-state-we-are-in
https://www.lwvwa.org/the-state-we-are-in
https://www.oercommons.org/courseware/lesson/79864
http://www.k12.wa.us/
https://creativecommons.org/licenses/by/4.0/
https://creativecommons.org/licenses/by/4.0/
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Chapter 10: The State We’re In: Washington 
What does it mean to be a good citizen?  

Student Launch 
Name: 
Direction: In the space below draw a picture of what you think what being a good citizen means. 
When you are done you will be posting you work for the class.  
 
Being a good citizen means… 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

Except where otherwise noted, this work is available under a Creative Commons Attribution License.

https://creativecommons.org/licenses/by/4.0/
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Chapter 10: The State We’re In: Washington 
What does it take to be a good citizen? 

Student Handout: Focused Notes 
 

Topic Summary of information 
(bullet points) 

Important or interesting quote Questions you have 

Voting  
Paragraph 1  

 

   

The Idea of Pluralism 
Paragraphs 2, 3, and 4 

   

Try to be a person of 
good character 
 

   

Love to learn    
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Topic Summary of information 
(bullet points) 

Important or interesting quote Questions you have 

Learn science    

Don’t feel you have to 
know everything 

   

Get to know your 
neighbor 

   

Spend time with people 
of different cultures and 
colors 

   

Participate in the life of 
your community 
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Topic Summary of information 
(bullet points) 

Important or interesting quote Questions you have 

Think about the common 
good, and about 
individual liberty 

   

Lean towards optimism    

Think of yourself as a 
powerful person 

   

Question authority    

Don’t waste time hating 
government  
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Topic Summary of information 
(bullet points) 

Important or interesting quote Questions you have 

Keep the faith    

 

 

 Except where otherwise noted, this work is available under a Creative Commons Attribution License

https://creativecommons.org/licenses/by/4.0/
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How can you have power in your community? 

Focused Inquiry 

In this focused inquiry, students investigate the question How can you have power in your community? 
Students engage in deep reading and analysis of text, and research community needs. After small and 
large group discussions, students will develop an argument answering the compelling question using 
evidence about the development of a needs based community service project. 

Standards 
1. SSS1.6-8.1 Analyze positions and evidence supporting an issue or an event 

2. SSS3.6-8.1 Engage in discussion, analyzing multiple viewpoints on public issues. 

3. C4.6-8.3 Employ strategies for civic involvement that address a state or local issue 

Learning Goals 
1. Students will use evidence to support a claim. 
2. Students will engage in research on the needs of their community. 
3. Students will engage in small and large group discussions to share multiple viewpoints. 
4. Students will create a written response to the compelling question How can you have power in your 

community? 

Compelling Question 

How can you have power in your community?  

Staging the Question:  
• Have students brainstorm the definition of community. Once the class has a collective definition of 

community have them think that the different communities that they may be a part of (city, county, 
school, church, sports team, club, etc.) Teachers may want to post what they come up with to refer back 
to as they work through this inquiry.  

• When the lists are complete have students watch clips from local news of teens that have given back to 
their community. Links to articles in Appendix C but teachers do not have to use them or may choose to 
find local and recent events. These clips could be local or national. Students should see more than one 
example. After they watch the clips have them take notes on the graphic organizer in Appendix A. This 
will have them compare their noticings about the what, who, why, and how for the community projects. 

Supporting Question 
What does my community need? 
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Formative Performance Task:  
• In small groups, have students read the write up of the youth/teen recipients of the Governor’s 

Volunteer Service Awards.  
• Students should take notes on the graphic organizer in Appendix A. In this graphic organizer 

students will use evidence to make inferences about the different volunteers and their projects.  

Notes to teacher:  
• Teachers should use their discretion and meet the literacy needs of their students.  

Featured Source(s):  
• Document A: 2019 Governor’s Volunteer Service Awards Category: Teen Serve Washington  
• Document B: 2018 Governor’s Volunteer Service Awards Category: Teen Serve Washington  
• Document C: 2016 Governor’s Volunteer Service Awards Category: Youth Serve Washington  

Argument:  
After students analyze various sources to answer the supporting question and discuss their thinking with the 
class, they will write a brief response to the compelling question, How can you have power in your 
community? For this response teacher may want to have students identify a community, review the needs of 
this community (this could be done by studying meeting agendas or minutes), and plan how they can 
contribute to a solution for that community.  

Taking Informed Action: 
Students will develop a clear plan of how to follow through with their community service.  

Attribution and License 

This focused inquiry was developed by Callie Birklid North Thurston Public Schools 

 
Except where otherwise noted, this focused inquiry, copyright Office of Superintendent of Public Instruction, is available 
under a Creative Commons Attribution License. All logos and trademarks are property of their respective owners. Sections 
used under fair use doctrine (17 U.S.C. § 107) are marked   

https://creativecommons.org/licenses/by/4.0/
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Appendix A: Analysis Organizer 

Staging the Questions  
News story What is the story 

about? 
Who is involved in 
the story? 

Why did they do 
the community 
service? 

How did this 
project change 
the community?  

 
 
 
 

    

Supporting Question: What does my community need? 
Documents Summary of 

information 
Why did they do it? Infer: How did this 

project impact the 
community?  

Document A: 2019 
Governor’s Volunteer 
Service Awards Category: 
Teen Serve Washington  
 
 
 

   

Document B: 2018 
Governor’s Volunteer 
Service Awards Category: 
Teen Serve Washington  
 
 

   

Document C: 2016 
Governor’s Volunteer 
Service Awards Category: 
Youth Serve Washington  
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Appendix B 
DOCUMENT A: 2019 Governor’s Volunteer Service Awards Category: Teen  
From Serve Washington 

Kael J.  

Tacoma  

Bethel School District Hunger Task Force Category: Teen  

When Kael was in the seventh grade, he walked past a vending machine and overheard a conversation 
that changed his life. Kael realized there could be kids at school who were going hungry. He shared his 
concerns with his grandmother, school officials and members of the Bethel School District Hunger Task 
Force. Kael, now 14, came up with the idea that Care Closets should be set up at all Bethel schools. Kael 
envisioned these closets filled with food, hygiene products and clothes for students in need. He 
volunteered countless hours discussing ideas, promoting food drives and reaching out to local 
businesses. He attended several hunger task force and faith leader meetings and provided leadership to 
staff members at other schools and neighboring districts to make sure that Care Closets were established 
and supported at all 10 secondary schools. To date, hundreds of students have benefitted from Care 
Closets at these schools. Kael wants to expand to the district’s 17 elementary schools. He has created a 
Kael’s Care Closet website to promote his vision and solicit donations to help with students’ basic needs. 

Attribution 

2019 Governor’s Volunteer Service Award Category: Teen 
https://servewashington.wa.gov/sites/default/files/public/Program_2019_Final.pdf 
2019 Governor’s Volunteer Service Award | public domain 

  

https://servewashington.wa.gov/sites/default/files/public/Program_2019_Final.pdf
https://servewashington.wa.gov/sites/default/files/public/Program_2019_Final.pdf
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DOCUMENT B: 2018 Governor’s Volunteer Service Awards Category: Teen  
From Serve Washington  

Nyaila F.  
Seattle  
Woodland Park Zoo  
Category: Teen  
Nyaila’s journey with the zoo began in middle school as a participant in an after school program. Since 
her first day, Nyaila has demonstrated her devotion to the zoo’s mission, inspiring others to make 
conservation a priority in their lives.  
Nyaila joined the ZooCorps teen volunteer program in 2015 and has continued her involvement as a 
volunteer assistant. She has served over 500 hours of volunteer service to Woodland Park Zoo, the 
community, and wildlife conservation.  
Nyaila’s most significant impact is her mentorship to her ZooCrew middle school students. ZooCrew staff 
and volunteers meet students once per week at several public middle schools, inspiring students to be 
active conservationists. Since joining ZooCorps, Nyaila has made sure to stay a consistent volunteer at 
the middle school site where she once received similar mentorship. Her participation in the ZooCorps 
program has had tremendous impact on the community as she has interacted with thousands of zoo 
guests and hundreds of peers through the program. Nyaila’s presence has helped build a strong 
community of passionate conservationists.  
Over the last year, Nyaila has pushed herself to engage in new opportunities and ways to serve her 
community. One of those opportunities was serving as a Volunteer Trainer for an 8-week intensive 
leadership program where she gained and practiced the skills to train and mentor a new cohort of 50 
volunteers. In those couple of months Nyaila developed as a leader, role model, and community builder 
– spreading her positive energy and joy for learning. As a result, she was invited by Woodland Park Zoo 
staff to help design and facilitate a professional workshop for youth development educators about 
integrating peer mentorship into youth programs for an annual conference hosted by School’s Out 
Washington. 

Attribution 

2018 Governor’s Volunteer Service Award Category: Teen 
https://servewashington.wa.gov/sites/default/files/public/Program_2018_final.pdf 
2018 Governor’s Volunteer Service Award | public domain 
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DOCUMENT C: 2016 Governor’s Volunteer Service Awards Category: Youth  
From Serve Washington 

Aurora G. 

Tumwater  

Thurston County Food Bank  

Category: Youth  

Aurora has a giving spirit and passion for helping individuals in her community who are facing hunger 
and homelessness. Aurora is nine years of age and attends Michael T. Simmons Elementary in Tumwater. 
This year, instead of gifts for Christmas, Aurora asked for money that she could use to buy food for the 
homeless. To build on that, she decided to try to start a food drive to collect even more food. She wrote 
a letter to the Executive Director of the Washington Student Achievement Council, Gene Sharratt, asking 
if she could do a food drive, and he said YES! To make a bigger impact and provide more incentive for 
donations, she came up with a plan that for every 20 items of food collected, she and her family would 
volunteer for one hour at the Thurston County Food Bank. The response was huge, and she collected 
over 900 items. With that, she committed to volunteering 45 hours with her family at the Food Bank over 
the coming months. Aurora attended the Thurston County Food Bank's volunteer orientation, helped 
deliver and unload all of the food collected, and has volunteered at the Food Bank's super sort, helping 
to sort food for the "For Kids" program. Her food drive inspired others along the way; her 4th grade 
teacher, Student Achievement Council staff, family and friends have all joined her at the Food Bank to 
volunteer their time as well. Some were first time volunteers and have continued even when she couldn't 
join them. Her efforts to feed the hungry men, women, and children in this community have definitely 
had a ripple effect.  

Attribution 

2016 Governor’s Volunteer Service Awards Category: Youth 
https://servewashington.wa.gov/sites/default/files/public/Program_2016.pdf 
2016 Governor’s Volunteer Service | public domain 

  

https://servewashington.wa.gov/sites/default/files/public/Program_2016.pdf
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Appendix C: Youth service projects on News reports  

Soap for a cause: Spokane teen gives back to the homeless https://www.krem.com/article/life/soap-for-a-
cause-spokane-teen-gives-back-to-the-homeless/293-c2eda949-ac8d-4416-b233-92fae64ea7d7 
 
Youth leaders helping restore Puget Sound waterways 
https://www.king5.com/article/news/youth-leaders-restore-puget-sound-waterways/281-c67c26f4-f98a-483e-
ba24-b48c1b3064c0 
  
Local teen to host cancer awareness walk/run, inspired by sister's battle 
https://www.nbcrightnow.com/archives/local-teen-to-host-cancer-awareness-walk-run-inspired-by-sisters-
battle/article_682c2ae3-267a-51dd-8315-80d506f3ab51.html 

 

https://www.krem.com/article/life/soap-for-a-cause-spokane-teen-gives-back-to-the-homeless/293-c2eda949-ac8d-4416-b233-92fae64ea7d7
https://www.krem.com/article/life/soap-for-a-cause-spokane-teen-gives-back-to-the-homeless/293-c2eda949-ac8d-4416-b233-92fae64ea7d7
https://www.king5.com/article/news/youth-leaders-restore-puget-sound-waterways/281-c67c26f4-f98a-483e-ba24-b48c1b3064c0
https://www.king5.com/article/news/youth-leaders-restore-puget-sound-waterways/281-c67c26f4-f98a-483e-ba24-b48c1b3064c0
https://www.nbcrightnow.com/archives/local-teen-to-host-cancer-awareness-walk-run-inspired-by-sisters-battle/article_682c2ae3-267a-51dd-8315-80d506f3ab51.html
https://www.nbcrightnow.com/archives/local-teen-to-host-cancer-awareness-walk-run-inspired-by-sisters-battle/article_682c2ae3-267a-51dd-8315-80d506f3ab51.html
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